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If I were to give a list of 
key words for this issue, it 
would probably run as fol-
lows: tennis, blogging, re-
flection and community. 

 
S t e p h e n 
B r e w e r 
urges us to 
encourage 
our learn-
ers to 
delve into 

their inner 
self and 
find the 
necessary 
will to 
develop their language 
skills, not unlike a tennis 
coach preparing a player for 

Wimbledon. Phil Wade, 
along with a host of celeb-

rity ELT bloggers, advo-
cates the blog as a means 
not only of linking up with 
like-minded and even not-
so liked minded trainers, 

but also of maintaining a 
record of one’s 
own profes-
sional develop-
ment. Reflec-
tive practice – a 
skill we might 
all like to try 

and incorporate 
into our own 
teacher training 
and teaching 
programmes - 

has traditions in the social 
sciences. Dale Coulter sets 
about to present a series of 

models that he hopes will 
inspire us to adopt a more 

reflective 
approach.  
 
D e s p i t e 
t r y i n g 

times for 
t eachers 
in our field, or maybe be-
cause of it, a strong sense of 
community prevails. And 
like our newly re-elected 
President, Bethany Cagnol, I 
wonder if ‘looking out for 

others’  shouldn’t become 
an automatic part of our 
mantra.  
 
So, are you all set for 2012? 
Your Teaching Times Edito-
rial Team: Ros, Eric, Phil 
and Joseph, wish you all 

your most sustainable teach-
ing year to date!! 

All Set For 2012? 

In This Issue ... 

Listen out for Mike Harrrison and his sound theory 

Karen Whites‘s dyslexic-friendly approach for the classroom 

Roslyn Young advocates a ‗listen ‗n‘ repeat ban‘ for effective pronunciation 

Promoting sustainability  in ELT  with Colleen Brown 

Roy Bicknell offers a ‗Wordling‘ experience 

Preparing your poster presentation for the 2012 Annual Colloquium  

au   
„Spring Day‟  
à Strasbourg, 

samedi, le 21 avril 2012 
 

See  the TESOL France website for details 

Venez nombreux!! 
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p r a c t i c e 

expert, and 

I A T E F L 

sensation, 
Tom Far-

rell in from 

C a n a d a , 

and while 

he's in 

town we 

hope to 

o r g a n i z e 

an ‘expert in residency’ programme 

during which he visits our institu-

tional members to give in-house 
workshops on reflective teach-

ing.  A first for TESOL France! 

   

So this year, we encourage you to 

reflect on your accomplishments, 

reach out to your fellow teachers 

and join us in trying something 

new! 

 
~  Bethany Cagnol 

President 2010-2012 

 
 

 

Dear Bethany ... 

those who volunteer during our 

Spring Day and Annual Colloquium. 

   

And in 2012 we 
will definitely 

take a few risks 

and try new 

things.  Ros 

Wright is cur-

rently advising 

volunteers on 

s e t t i n g  u p 

branches in Lyon, 

Bordeaux and la 

Réunion. Jane Ryder has accepted to 
organize the TESOL France Spring 

Day in Strasbourg. This one-day event 

in March will bring back old favorites 

and offer what members have asked 

for: longer talks -90mn - so that 

speakers can really go into the de-

tails.  Debbie West has lined up some 

pretty amazing speakers for our Paris 

workshops - we're now fully booked 

up through the autumn! Debbie is also 

hard at work organizing the third 

Global SpellEvent that brings collège-
age students together to compete for a 

trip to New York City.  And we're 

already planning our Annual Collo-

quium. We've decided to fly reflective 

At the end of every year we tend to 

look back at our accomplishments and 

the lessons learned. 

And as we do so, we 
learn we can take 

risks and try new 

t h in gs .  T E SOL 

France is no excep-

tion.  

 

I decided to compare 

some numbers from 

2010 to see what we 

had accomplished in 

2011.  In one year, our membership 
had gown quite significantly. The 

international attendance to our Annual 

Colloquium increased by 15%. The 

number of ‘helpers’ volunteering to 

work during the Colloquium more 

than tripled (Yay! Keep it up guys!). 

And our online presence skyrocketed 

thanks to various blogs, Facebook 

(129 friends) and Twitter (770+ fol-

lowers), which contained nothing but 

praise for the association.  But what 

also grew was the number of teachers 
on the Jobs List.  Eleven percent more 

teachers signed up to receive job ad-

verts in 2011.   We have therefore 

witnessed growth in the demand for 

more professional development but 

also the need to look out for each 

other in this rocky climate.  That is 

why I encourage everyone reading 

this to not only soak in the excellent 

content in the Teaching Times and 

during our events, but also to keep a 
watchful eye on your fellow col-

leagues. Whether it be on a one-to-

one level helping a fellow teacher 

with a tough class or referring them to 

an extra job on the side or on a higher 

level such as organizing lesson plan 

sharing sessions at your school or 

volunteering for TESOL France.  

 

We will need the help this year for 

sure, as we've already planned several 

workshops. We always need a few 
helping hands on registration, set up 

and clean up.  We have administrative 

needs such as stuffing envelopes to 

send out the Teaching Times and at-

tending to membership renewals. We 

could use a few extra hands during the 

SpellEvent and are always grateful to 

“We have witnessed growth in 

the demand for more 

professional development but 

also the need to look out for 

each other in this rocky 

climate.”  

Columns People Pages ... 
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A teaching problem  

that needs resolving? 

 

Contact  

Dear Bethany  

on  

tesol@enst.fr 
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Shani teaches Business English, 

drawing on her experience in 

healthcare, aviation, law and TE-

SOL studies. Originally from Mi-

ami, Florida (USA), she is fluent in 

S p a n i s h ,  P or t u g u e s e  a n d 

French.  Shani is currently working 

on her Masters in Intercultural 

Management at Paris Dauphine 

University. 

 

More from Shani in the Spring. 

 

 

 

 

 

 

 

Hal lives in Strasbourg and was a 

member of the first CELTA class con-

ducted there last July at DELTA Stras-
bourg.  He’s currently on assignment 

from the Chamber of Commerce in 

Strasbourg teaching legal English at 

the Schengen Data Center.  Apart 

from teaching, Hal is a freelance 

translator and enjoys photography. 

 

Hal reviews a new publication set to 

inspire trainers and learners alike - see 

page 27. 

The ‗Teaching Times‘ has always 

been lucky finding good, reliable writ-

ers and our review team is no excep-

tion. Introducing Hal D’Arpini and 

Shani Abergel ... 

Columns … People Pages  
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Calling All English Teaching Professionals 
 

 

 
 

Join TESOL France today, and receive: 
 
 

 

 
 

Not forgetting the chance to meet & network with some  
of the most dynamic, motivated ELT professionals in France & beyond! 

 
 

FREE entrance to our Spring Day 
FREE entrance to our Annual Colloquium 

FREE entrance to mini-conferences, workshops, discussions & 
swapshops in Paris, Grenoble, Strasbourg and Toulouse 

3 copies a year of the ‘Teaching Times’ 

To join TESOL France: go to 

www.tesol-france.org/membership.php 
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Plenary speaker, Geoff Tranter, is not 

new to TESOL France events, but its 

true we haven‘t seen him for a while. 

With a talk entitled ‗That‘s a Funny 
Way to Learn a Language‘, how 

could we refuse his return? Eric 

Halvorsen met with Geoff to learn 

more about his improbably  compati-

ble ELT passions. 
 

Geoff, it was a great pleasure meet-

ing you at the TESOL France Col-

loquium back in November.  For 

our readers who didn’t get a 

chance to speak with you, could 

you start by telling us a little bit 

about yourself and your ELT ca-

reer?  How did you get involved in 

ELT? 

I spent the first 21 years of my life in 

Leeds where I was born, went to 

school and university. Otherwise 

most of my life has been spent in 

Germany, to be more precise in Dort-

mund, famous for its beer and of 

course its football team, Borussia 

Dortmund. 
 

I got into ELT through being a lan-

guage graduate, just like many people 

did at the time. And after a few years 

in South Germany, followed by six 

years at Leeds Polytechnic, I became 

Head of the Language Department at 

the Dortmund College of Further and 

Continuing Education, where I was 

based for nearly 30 years before fin-

ishing off my ELT career as Team 

Leader for telc language tests in 
Frankfurt responsible for test quality 

issues such as teacher and examiner 

training, etc. 
 

Your plenary in November was 

entitled, ‘That’s a Funny Way to 

Learn a Language’, and used a lot 

of examples from your new book 

Using Humour in the English Class-

room, could you go over a few of 

the main messages from your talk 

and from your book? 
I think the main message is that al-

though humour has always been used 

in the classroom as a way of creating 

a positive atmosphere and making 

pupils feel better, it offers far more 

than that! Humour can be used as a 

very useful tool to support learners in 

 People Pages …  Interview 

their endeavour to learn the new lan-

guage. For example, humour is an 

effective way to learn vocabulary and 

practising structures; it can be very 
useful in training intercultural aware-

ness; it can enhance language aware-

ness and help learners to find new 

learning strategies; it can promote 

creative use of language and improve 

reading and listening skills, etc. etc.  
 

I know you are also specialized in 

testing and assessment.  Humor in 

the classroom and testing seem like 

two very different areas of ELT. 

How did you get in get involved in 

those two subject areas?  

Well, humour has always been a 

hobby of mine. I was weaned on The 

Goon Show, Monty Python, I‘m Sorry 

I‘ll Read That Again, I‘m Sorry I 

Haven‘t a Clue and similar iconic 

radio and TV programmes. And over 

the years, I’ve collected lots of exam-

ples of word-based humour, which of 

course is a useful approach for hu-

mour in the classroom. And so when I 
retired three years ago and finally had 

time to put finger to keyboard, espe-

cially when I found a publisher inter-

ested in printing it - an opportunity 

not to be missed. 
 

As for testing, I first got really in-

volved at the end of the seventies 

with a German adult education testing 

system that has now developed into 

an international organization. 

Through the organization I gained 
experience in all aspects of language 

testing: syllabus design, test materi-

als, examiner training, quality stan-

dards, which is the basis for my in-

volvement with Mondiale Testing and 

the development of a brand new 

online test for Technical English.  

So, the two worlds have gone side by 

side over the years – the one being a 

very personal matter, the other pro-

fessional. And they complement each 

other very well indeed. 
 

Could you tell us something about 

your current projects/work in test-

ing and assessment?   
As I said, the on-going project I am 

involved in at the moment, together 

with Mondiale Testing, is a new 

online Technical English test that 

aims to achieve a higher degree of 

flexibility in terms of level and pro-

file, specialist areas, skills, etc. to 
make the qualifications far more rele-

vant for individual learners and their 

professional and workplace needs.  
 

I also act as a consultant for German 

airlines and other aviation organiza-

tions in Germany to help them come 

to terms with the language profi-

ciency requirements that have now to 

be enforced by the international civil 

aviation authority ICAO. 
 

Finally, what are your plans for the 

rest of 2012? 

Probably more of the same. I am 

working on a follow-up humour re-

source book for teachers and I am 

offering teacher-training workshops 

on how to incorporate humour in the 

classroom. The aviation consultancy 

work is extending beyond commer-

cial aviation into general aviation. 

The online technical English test will 

come on stream late spring, there is a 
teachers’ magazine project that I have 

been invited to join, and of course 

attending conferences; indeed, I look 

forward to coming to Paris for the 

2012 TESOL France Colloquium.  

 
 

~ Eric Halvorsen 

Editorial Team 
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Combing his 2 passions, Geoff  will 

offer readers a special insight into the 

Testing Times currently preoccupying 

Europe and its teachers. 

“2B or not 2B, that is  

the question!” 

See Spring issue 

 

 

 

 

 

 

Geoff Tranter 
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From martial arts instructor to Chi-

nese interpreter to chef to Social Me-

dia Manager for one of our local pub-

lishers in France, there isn‘t much 
that Brad Patterson hasn‘t done in 

life. Phil Wade caught up with him 

following an evening out karaoke-ing 

in central Paris to find out more. 

 

What exactly do you do? 

It seems like I’m always doing a 

number of projects at once and I 

thrive off that diversity.  While I was 

teaching in the US, I was also cook-

ing in fine-dining restaurants, in-
structing martial arts/yoga, and even 

did massage therapy for a year. I’m 

still kind of new to France and find-

ing my way. I have had a few private 

students, though I’m most active as a 

Chinese interpreter for my family 

business (violins) as well as being the 

social media manager for an English 

Language publisher here in France 

called Edulang. 
 

Chinese, huh? 

Yep.  I lived there for three years 

teaching EFL at Shan Dong Univer-

sity.  Loved nearly everything about 

it, outside of the pollution.  The lan-

guage was (and still is) the challenge 

of a lifetime.  I really miss the great 

groups of students I had and the lib-
erty of being able to work less.  With 

less of a work load I was able to dedi-

cate a lot of time to 

developing class pro-

jects and not feeling 

stressed about churn-

ing it all out. 
 

So what’s it like to 

be a social media 

manager? 

Being an SMM for an 

ELT publisher puts me in contact 

with amazing educators around the 

world on Twitter, Facebook, Linked-

in discussion groups and through our 

blog.  It’s more professional develop-

ment than I ever had time for when I 

was a full-time teacher.  My role is to 
interact, share our point-of-view and 

collect feedback from the teachers/

students using SnaPanda, English 

Addicts or Test Simulator. 

 … People Pages  Meet the Pros 

What do you like about it? 

Edulang has a number of talented 

ELT writers developing great materi-

als and its fun to see that process 
from the inside.  All of the applica-

tions are on the web, so there are a 

number of developers and graphic 

artists whose minds I can pick and 

learn from as well.  I love blogging, 

but more than anything I’ve found my 

international staffroom and made 

relationships that will follow me for 

years and years.  There are lots of 

wonderful people in our industry and 

it’s a joy getting to know them 
through my work. 
 

You’ve travelled quite extensively 

so how did you end up in France? 

I was teaching English in China and 

met someone worth following any-

where.  By luck of the draw she was 

from France and I had actually lived 
here for a short stint in High School 

and already spoke French fluently.  

I’d also worked in French restaurants 

and pastries shops throughout my 

studies so I think I have a distinct 

affinity for the culture. It kind felt 

like I was always on my way back to 

my adoptive culture. 

 

You work a lot with tech, how im-

portant is technology and how can 

schools/universities in France use it 

better? 
Honestly, I don’t work 

a lot with tech while 

teaching.  To each his 

own, right?  Of course, 

I like bringing in digi-

tal media to generate 

discussion, introduce 

cultural issues or other 

international accents 

but in general, if the syllabus allows 

for it, I like working with oral expres-

sion, which might not be as easily 
achievable through students’ autono-

mous pursuits. Finally, I’m excited 

about what’s going on as schools ex-

periment with ‘flipping’ the class-

room situation, while students fin 

better and better web tools for study 

while outside of class. 
 

How does your interest in Etymol-

ogy influence your teaching? 
You’ve been to my blog, I see ;-)  If I 

find a group of students that like it, 

I’ll take a second and show diagrams 
demonstrating how language roots 

flow backwards through time.  I mean 

let’s be honest, we teachers almost all 

have an interest with which we could 

fascinate or bore our students for 

hours.  I test out the water and if they 

enjoy it, then I’ll share interesting 

anecdotes in hopes they fall in love 

with the interconnectedness of lan-

guage as I have... because if they do, 

then they’re off running on language 
adventures of their own. 
 

What is your dream class? Why? 

16 students.  Intermediate level.  24-

year olds.  Love etymology.  ;-) 16 is a 

big enough group for great group 

activities.  Personally, any more than 

that and it’s easier to lose touch with 
each individual student.  Intermediate 

students still have so much space to 

learn and discover, and at 24 years 

old they’re confident, willing to stick 

their necks out and share, discuss and 

autonomously put in the effort to 

learn.   
 

You recently organized the TESOL 

France Karaoke night, how did it 

go? 

Paris, Paris, Paris je t‘aime mais t‘es 

chère quand même !  We had great 

singers; a group of folks that know 

each other well online and were ec-

static to get together in real life, but 

good lord were the drinks expensive.  

Next time we’re gonna rent a ma-
chine ourselves and take over un petit 

bar sympa somewhere not in the 1er 

arrondissement! 
 

~ Phil Wade 

Editorial Team 
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30th Annual Colloquium 

Top marks go to Luke Meddings for 

coming up with a Plenary talk 

adapted entirely to the local audience, 

combining both his own particular 
brand of teaching with a tour of our 

wonderful city of lights. ‗Dogme and 

the City‘ also manages to include a 

nod to Haussmann, the now famous 

Dogme-expert, Willy Cardosa, and 

Greta Garbo … Enjoy—I‘m almost 

certain you will! 

 

How do we navigate a city? 

The idea of my recent talk at the TE-

SOL France Annual Colloquium was 
to explore Paris - drawing parallels 

between city life and Dogme ELT 

along the way. 
 

I wanted to exam-

ine the different 

ways in which we 

use maps, and by 

analogy the differ-

ent ways in which 

we might use a 

syllabus; I started 
by showing a clip 

from a favourite 

film of mine, Ni-

notchka, which is 

set in Paris and 

was released in 

1939. In this clip, 

where Greta Garbo 

meets Melvyn 

Douglas for the first time, she pro-

duces a map and asks all sorts of tech-

nical questions - but he just wants to 
flirt. The scene is charming and 

funny, setting up an archetypal Pari-

sian romance – although what it actu-

ally shows is two quite different world 

views, and two very different ways of 

using a map. One is technical and 

rational; the other exploratory and 

intuitive.  As Douglas takes Garbo's 

finger to locate the Eiffel Tower on 

the map, she cautions: 'I'm interested 

only in the shortest distance between 
these two points. Must you flirt?' 'I 

don't have to,' he replies, 'but I find it 

natural.' Garbo's reply is icy: 

'Suppress it.' But - as Garbo discovers 

in the film - navigating a city isn't just 

about places, it's about people and the 

unexpected connections we make.  

The education department, or the pub-

lisher? The publisher, or the govern-

ment? We're getting a long way from 

the learner in this food chain. 
 

An instinct suppressed 
At this point I reminded 
everyone of a question I 

had asked at the very 

start, when they had 

shown (by standing up 

or sitting down) how 

well they knew Paris. 

This time I invited them 

to talk about it, before jokingly asking 

whether they could have had the same 

conversation using only the past sim-

ple.  
 

Of course, they couldn't - but as teach-

ers, we often constrain conversation 

by expecting our learners to do some-

thing like this. Returning to Garbo's 

injunction to 'suppress it', I wonder if 

we are not sometimes guilty of sup-

pressing not the instinct to flirt, but a 

related one - the instinct to communi-

cate, the one that makes us human. 
 

Moving from the boulevards to the 

left bank, we reach the Jardin des 
Plantes - where the German poet, 

Rilke, observed a panther whose in-

stincts have been suppressed for so 

long that its will 'stands paralysed'. It 

strikes me that this is what can happen 

to learners if they 

aren't given the space 

to speak: as if there 

are a thousand units, 

and behind the units, 

no communication! 

As teachers we 
should prioritise com-

munication, however fragmentary it is 

to start with, no matter how much 

initial support we need to provide. 

Rather than suppressing it, we should 

allow it.  

Page 8 
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And there's more than one way to use 

a map! 
 

The meaning of the boulevards 
The ironic thing about the notion of 

Paris as the city of 

romance, as ideal-

ised in films from 

Ninotchka to Mid-

night in Paris, is 

that it is also a 

model for the tech-

nical-rational im-

pulse in town 

planning. 
 

Paris was transformed between 1853 

and 1870, when Georges Haussmann 

drove new streets through the old city, 

replacing slums with the boulevards 

that we are familiar 

with today.  We think of 

these broad and leafy 

streets as being lovely 

places to have a coffee 

and watch the world go 

by - and of course, they 

are. But one reason for 
the famous breadth of 

the new boulevards was 

that it made it easier for 

the state to observe, 

control and - if neces-

sary - shoot demonstra-

tors.  
 

In the week leading up 

to the TESOL France Colloquium, 

Willy Cardoso wrote a blog post high-

lighting the almost military flavour of 
our own working vocabulary. 'Why do 

we use the word [classroom] manage-

ment?' he asked. 'This word is deeply 

associated with control and supervi-

sion. ... If we control what everyone is 

doing, will we achieve the outcomes? 

That is what the 

term suggests. Just 

look at other TEFL 

jargon: monitor, 

drill, lesson aim, 
target language, 

etc.'  
 

Whose interests do these controlling 

words serve - the learner, or the 

teacher? The teacher, or the manager? 

The manager, or the school? The 

school, or the education department? 

People Pages ... 

“… as Garbo discovers in the film - 

navigating a city isn't just about 

places, it's about people and the 

unexpected connections we make.  

And there's more than one way to 

use a map! 

“Whose interests do these controlling 

words serve ? […]  We're getting a 

long way from the learner in this 

food chain.  

 
His vision, from the constantly  

passing bars, 
has grown so weary that it cannot 

hold anything else.  
It seems to him there are a thousand 

bars; 
and behind the bars, no world.  
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30th  Annual Colloquium 

A soft syllabus  
How do we allow it? By teaching in a 

way that is active, responsive and 

dynamic. By listening to what our 
students want to say, and by asking 

the questions that encourage them to 

say more. By giving them the on-the-

spot feedback that helps them to say it 

with greater fluency and accuracy. 
 

Unplugged teaching is a city-dweller. 

It engages in flow. It says: language is 

unpredictable. It says, language is 

what happens when thoughts are 

thrown together and need expression - 

not when they are kept apart from one 

another by the arbitrary boundaries of 

coursebooks units and the linear sylla-
bus. 
 

So how do we map this flow? Not by 

abandoning the syllabus, but by look-

ing at it in a different way.  After all, 

no one looks at a map of a city and 

says: 'Oh my goodness, I've got to go 

from east to west, without stopping - 

from La Défense to Château de Vin-

cennes!' 
 

We know that we use a map at the 

point of need, to take us to a specific 

place we need to go, or to identify 

somewhere we find ourselves. And I 

believe we can do the same with the 
syllabus - to identify the places we've 

got to on a particular day – but not to 

tell us where to go. I call this the soft 

syllabus, and I'd like our syllabus to 

be like the map I found in Foyles 

bookshop in London. It's called a 

Crumpled City Map, it's printed on 

cloth rather than paper, and it really 

does fit in your pocket.  
 

Using a map like this doesn't change 

the shape of the city - the city is what 

 

 
 

 

Exclusive!! 
 

The Round  
 

Founded by Luke Meddings and 

another past TESOL France 

plenary speaker, Lindsay 

Clandfield, in spring 2011, The 
Round seeks to bridge the gap 

between the blog and the book, 

while attempting to fill the gap 

left by larger ELT publishers 

for innovative, niche or critical 

materials.  

 

Their mission - to: 

provide great material for 

educators;  

give a fair deal to authors;  

be a learning environment.  

 

Currently in the Lab is ‘52’, an 

activity book – the like of 

which, the authors promise, 

you’ll have never seen before. 

The Teaching Times will have 

the opportunity of reviewing 

this new e-book in the spring.   

 

In the meantime, TESOL 

France wishes Lindsay and Luke 

all the best for their brand new 

venture !!   
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it is. But it subtly alters the way we 

think of the city. And it can, I believe, 

alter the way we think of a syllabus. 

Because we most naturally refer to a 
map in transit - when we find some-

thing interesting, or think we've lost 

our way. We aren't going to discover 

loads of new verb forms if we unplug 

- we aren't going to fall off the edge of 

the syllabus! We'll encounter the same 

forms, but in a different order. We'll 

encounter them in richer combinations 

that reflect how we encounter and 

navigate language outside the class-

room. And every day will be a new 
journey. 

 
~ Luke Meddings 

People Pages ... 

Here are a few references for those 

who’d like to learn more: 
 

 http://www.deltapublishing.co.uk/

t i t l e s / m e t h od o l og y/ t e a c h i n g -

unplugged 
 

http://www. youtube.com/watch?

v=H3sjxMRwQBk&feature=youtube

_gdata_player 
 

http://www.tesoltraining.co.uk/blog/w

hy-classroom-management-time-for-

another-metaphor/ 
 

Rainer Maria Rilke, Der Panther, Im 

Jardin des Plantes, Paris. Trans. 

Stephen Mitchell http://picture-

poems.com/rilke/panther.html 

Luke is an 
ELT teacher, 
author and 
t e a c h e r 

trainer. He 
was a founder 
member of 
dogme ELT and his first 
book, Teaching Unplugged, 
co-written with Scott Thorn-
bury, was published in 2009. 
He recently co-founded pub-

lishing collective The Round 
with Lindsay Clandfield, and 
their e-book '52' will appear 
in early 2012. 

http://lukemeddings.posterous.com/
http://sixthings.net/
http://sixthings.net/
http://www.deltapublishing.co.uk/titles/methodology/teaching-unplugged
http://www.deltapublishing.co.uk/titles/methodology/teaching-unplugged
http://www.deltapublishing.co.uk/titles/methodology/teaching-unplugged
http://www.youtube.com/watch?v=H3sjxMRwQBk&feature=youtube_gdata_player
http://www.youtube.com/watch?v=H3sjxMRwQBk&feature=youtube_gdata_player
http://www.youtube.com/watch?v=H3sjxMRwQBk&feature=youtube_gdata_player
http://www.tesoltraining.co.uk/blog/why-classroom-management-time-for-another-metaphor/
http://www.tesoltraining.co.uk/blog/why-classroom-management-time-for-another-metaphor/
http://www.tesoltraining.co.uk/blog/why-classroom-management-time-for-another-metaphor/
http://picture-poems.com/rilke/panther.html
http://picture-poems.com/rilke/panther.html
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Stephen Scott Brewer has long been 

on the TESOL France wish-list as a 

prospective plenary speaker. Stephen 

did us the honour on Friday 4th No-
vember by accepting to deliver  the 

opening Colloquium plenary. Sadly 

for me, with work commitments prov-

ing particularly demanding this year, 

I was unable to attend. However, be-

ing the editor of this magazine does 

have certain advantages. So for those 

of you, like me, who were not present, 

Stephen takes us through his theory 

on the Inner Game. 

 
What I suppose to be the Inner Game 

of Foreign Language Learning goes 

on the assumption that learning to 

speak a nonnative language is a spe-

cial kind of skill that can be compared 

to the process of learning to play a 

sport or musical instrument.  There 

are many reasons why I believe the 

comparison is justified, but the main 

one is simply that both of these types 

of learning become important to the 

people who engage in them. Striving 
to get good at making music or at 

being able to speak 

a foreign language 

are things that peo-

ple do because of 

what they want, 

i.e., their motiva-

tion, and who they 

want to be or be-

come, i.e., their 

identity (Murray, 
Gao, & Lamb, 

2011).  Motivation, 

identity, autonomy, 

and the pursuit of 

desired forms of 

competence are dimensions of human 

functioning which are all rooted in the 

way we exercise our personal agency.  

Agency is our ability to exercise in-

tentional influence over our own func-

tioning and life circumstances, to 

make choices and act on those choices 
in ways that make a difference in our 

lives. Though this ability is truly re-

markable, it can be a mixed blessing, 

as individuals (as well as groups) can 

also, more or less wittingly, influence 

themselves counterproductively, in 

ways that go against their own best 

press him or herself correctly in the 

language (e.g., grammatically cor-

rectly) that he or she risks not manag-

ing the communicative task well at 
all.  Thus, the Inner Game's basic 

message is that, despite our best ef-

forts to do well when learning to per-

form certain complex skills, we all 

have a tendency to get in our own 

way. There are cyclical connections 

between our thoughts, perceptions and 

actions that are subject to a kind of 

self-interference.  It begins with dis-

tortion in perception, which leads to 

distortion in actional response. The 
distorted actional response produces a 

distorted (unsatisfactory) result, which 

when experienced repeat-

edly can lead to a distortion 

in self-concept. Ongoing 

processes linking distorted 

perception and action can 

lead to the formation of a 

distorted belief in one's 

(assumed) inability to master the skill. 

These phenomena happening within 

the person cannot be separated from 
the social and educational context in 

which they are transpiring. 

 

The main implications that the Inner 

Game can offer us as teachers and 

learners can be summarized in three 

words: awareness, trust, and choice. 

Awareness has to do with developing 

an ability to observe and evaluate 

what is happening non-judgmentally. 

It is conscious acceptance of oneself 
and one's actions as they are that frees 

up both the incentive and the capacity 

for spontaneous change. Trust is about 

letting go of the conditioned need to 

correct and steer the learning process 

at each step of the way, thereby en-

hancing one's ability to be 

present to the learning 

process as it unfolds 

'naturally' and to learn 

from experience. Devel-

oping such trust in oneself 
and in the process one is 

immersed in is at the heart of finding 

a better way to change. And lastly, 

choice is about what teachers often 

must accept to give back to their stu-

dents, that is, the power to determine 

themselves what direction they want  
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interests. And this is where the Inner 

Game comes in. 

 

The concept of the Inner Game was 
introduced by an American tennis 

instructor by the name of W. Timothy 

Gallwey, who in 1974 published a 

book entitled The Inner Game of Ten-

nis. Since then, the concept has been 

developed considerably with the pub-

lication of other Inner Game books 

that explore its application in domains 

such as golf, skiing, and music. Gall-

wey's basic idea is that in every hu-

man endeavor, there are two arenas of 
engagement: the outer and the inner. 

The outer game is played on an exter-

nal arena to over-

come external 

obstacles to reach 

an external goal. 

The inner game 

takes place within 

the mind of the 

player and is played against such ob-

stacles as fear, self-doubt, lapses in 

focus, and limiting concepts or as-
sumptions. The inner game is played 

to overcome the self-

imposed obstacles that pre-

vent an individual or team 

from accessing their full 

potential. 

 

What Gallwey observed on 

the tennis court was that 

when his students tried hard 

to improve the quality of 
their game, that was pre-

cisely when they ran the risk 

of obtaining the worst re-

sults. In a word, there was a 

paradox that Gallwey identi-

fied between effort and result. In 

many instances, the 

harder you tried, the 

worse you did! As a 

musician, I have 

often experienced 

this cruel paradox 
first-hand and have 

observed it in my piano students. In 

language learning, the paradox was 

identified by psycholinguist Stephen 

Krashen in the 1980s when he sug-

gested that it was precisely when the 

language learner tries too hard to ex-

Professional Development ... 

“Motivation, identity, autonomy, 
and the pursuit of desired forms of 

competence are dimensions of 
human functioning which are all 

rooted in the way we exercise our 
personal agency”  

 

 

 

“The inner game is played to 
overcome the self-imposed obstacles 

that prevent an individual or team 
from accessing their full 
potential.”  W.T. Gallwey 
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to move in and  what aspects of their 

activity they wish to improve. Allow-

ing students to be more aware of the 

choices they make (as well as the rea-
sons behind those choices) is an es-

sential part of the learning process. As 

a result of feeling more in control via 

self-determined choices, students 

naturally develop the willingness to 

accept more responsibility and exer-

cise greater 

initiative and 

creativity in 

a c h i e v i n g 

their goals. 
These three 

principles are part of a whole. Aware-

ness is about knowing the present 

situation with clarity (and without 

judgment). Choice is about moving in 

a desired direction in the future. And 

trust in one's own inner resources is 

the essential link that fuels the cycle 

of inner game functioning. 

 

Why do I value this inner perspective? 

As Csikszentmihalyi (1990) has been 
quoted as saying: ‗It is clearly easier 

for us to imagine ourselves living 

among better appliances than among 

better human beings.‘ I wonder about 

our unchecked tendency to look out-

ward to our machines and gadgets for 

getting things done in the world, 

while neglecting the cultivation of our 

ability to look inward. Meanwhile, it 

would appear that many of the diffi-

culties people encounter in leading 
their lives have to do with the inabil-

ity to control (from within) their be-
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havior and/or modify responses to 

diverse stimuli and situations. ‗Self-

regulation failure is the major social 

pathology of the 
p r e s e n t 

time‘ (Baumeister, 

Heatherton, & Tice, 

1994, p.3) Many 

students have a hard 

time mustering the 

sel f-discipline 

necessary to 

cope with the 

psychological and social pres-

sures and disciplinary constraints 
at school, especially as they hit 

adolescence. As a result, many 

choose to withdraw or suspend effort 

totally, whereas, sadly and paradoxi-

cally, school is supposed to be the 

place where young people's potentials 

are the top priority. I believe that one 

explanation for the problem of aca-

demic underachievement (which is a 

symptom of widespread malaise) lies 

in our wholesale neglect of what it 

would take to develop in students the 
dispositions that would make them 
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more effective, expert-like learners in 

whatever disciplines and domains 

they choose to enter (Bereiter & Scar-

damalia, 1993). My 
take on the subject 

may appear some-

what utopian, but 

given the present 

state of affairs, 

what have we to 

lose? As the Ameri-

can psychologist 

Albert Bandura 

(1997) says: ‗The major goal of for-

mal education should be to equip stu-
dents with the intellectual tools, effi-

cacy beliefs, and intrinsic interests 

needed to educate themselves in a 

variety of pursuits throughout their 

lifetime. These personal resources 

enable individuals to gain new knowl-

edge and to cultivate skills either for 

their own sake or to better their 

lives‘ (p.214). Language learning 

from an inner game perspective could 

make a contribution to both of these 

general objectives. 
 

~  Stephen Scott Brewer 

TESOL France Member 



 

The TESOL France Magazine ~  le Nouvel An 2012 

 … Professional Development  

Mike Harrison sounds out his theory on 
the value of listening in ELT, while intro-
ducing us to one of the key (non ELT) 
experts in this area, Julian Treasure. 
 

When teaching in the classroom, as teach-
ers we have a number of staple sources 
that we go to when we want to stimulate 
and support creativity in our students. We 
use these resources in a number of ways, 
from supporting the teaching of new vo-
cabulary, to prompting discussion, and 
even sometimes as a diversion from what-

ever we may be focusing on at a particular 
time. It seems to me, more often than not, 
that such stimulation and support comes 
visually. We use flashcards and Internet 
image search engines when our students 
don’t know a word in English. We put up 
a photo on 
the board 

and wait for 
them to fill 
the space 
with words. 
This is all 
very good, and this article is in no way 
intended to disregard such materials and 
the techniques employed by teachers when 

using visuals. Instead, my intention is to 
consider an alternative, one that I think 
can just as easily be applied in the class-
room. 
 
If human beings are visual creatures, and 
we can convey and understand meaning 
through images, then surely we can also 
be aural, and do the same with sound. 

There are a plethora of books, blogs and 
people advocating the use of visuals and 
offering tips on how to do so. Is the same 
true of sound? The only examples of such 
work from the last 40 years are probably 
Alan Maley and Alan Duff's Sounds Inter-
esting and Sounds Intriguing books (1975 
& 1979, CUP). It seems that using sound 

as a medium to promote creativity and 
free expression has been ignored recently. 
 
Why not use sound? Julian Treasure tells 
us that sound has four effects upon us: 
physiologically, causing changes in our 
body’s make up or how it operates; psy-
chologically, affecting our emotions; cog-

nitively, in particular that we cannot focus 
on more than one stream of sound prop-
erly at once; behaviourally, such that we 
move away from unpleasant sounds 
(Treasure TED). Sound is such a powerful 
resource, and our interpretation of it de-
pends on many factors, which Treasure 
also lists for us: culture, language, values, 
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beliefs, attitudes, expectations, intentions. 
(Treasure TED July 2011). 
So much is locked up in sound (meaning, 
feeling, and emotion) it seems to me 
something that should be used more in an 

EFL classroom. Now, I don't mean that we 
should all just make 
as much noise as we 
can, although there 
may be times when 
this is appropriate. 
Sound effects, skil-
fully and judiciously 

utilised, can be such 
great stimuli, and are 
relatively easy to 
use. Sound effects are readily available 
nowadays, whether on CD or the Internet, 
professionally produced or captured using 

analogue or digital recorders. Even if 
you don't have these, listen to the 

sounds around you, get out of the 
classroom and see what soundscapes 
you can find in your local area. And 
the activities you use in the language 
classroom with sound effects needn't 

be complicated nor take a long time to 
prepare. 
 

With this in mind, what follows are a 
small selection of activities you can do 
using sound effects in class. Some are 
taken from my workshop at the TESOL 
France Colloquium in November 2011 but 
this selection is by no means exhaustive. 
 
What are you thinking about? - choose 
a sound effect that evokes a particular 

image for you, for example the crackle of 
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„Julian Treasure tells us that 
sound has 4 effects upon us: 

physiologically ...psychologically 
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Mike has 
taught ESOL 
to adults in 

south  east 
London since 
2008, having 
p r e v i o u s l y 
taught teens 
and adults in 
Pamplona, Spain. His teaching interests 
are using sound, images and video in the 

classroom. He is on Twitter 
@harrisonmike and blogs a t 
www.mikejharrison.com.  

 

a roaring fire or birdsong. Write the ques-
tion on the board (or dictate it) and ask 
your learners to think of their answer as 
they listen. Make it clear to them that 
there is no right or wrong answer, and 

work from the suggestions they give. This 
could be simply to elicit vo-
cabulary, or a longer task, for 
example writing freely or 
given some starting brief, 
like 'write a short story 
about...' 
 

Instant role-play - choose 
sound effects that evoke a 
particular place, perhaps 

recording these from your local area. Ask 
your learners to imagine the place as they 
listen, and the people they might encoun-
ter in this place. When the sound effect 
finishes, ask learners to share and compare 

their ideas. Follow this up by challenging 
them to write up a short dialogue between 
these people. 
 
Not what, but how many? - taken more 
or less directly from the Julian Treasure 
video mentioned above. Play a sound 
effect that contains a number of different 

sonic elements. This could be a piece of 
music featuring a number of different 
instruments, or a sound effect taken from a 
natural environment where many birds 
and animals may be making noise. Ask 
learners to focus on how many different 
elements they can hear. Ask them to de-
scribe these to each other, working on 
language to describe these sounds ('a bird 

was squawking and a tiger was growling' 
'the violin was very soft but the steel drum 
made a loud crash'). Challenge learners to 
see how many different elements they can 
identify. 

 

~  Mike Harrison 

http://www.ted.com/talks/julian_treasure_the_4_ways_sound_affects_us.html
http://www.ted.com/talks/julian_treasure_the_4_ways_sound_affects_us.html
http://www.ted.com/talks/julian_treasure_the_4_ways_sound_affects_us.html
http://www.ted.com/talks/julian_treasure_5_ways_to_listen_better.html
http://www.ted.com/talks/julian_treasure_5_ways_to_listen_better.html
http://www.ted.com/talks/julian_treasure_5_ways_to_listen_better.html
http://www.ecouterparis.fr
http://www.mikejharrison.com/
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Reflective Practice for Newly Qualified Teachers  
(… and the rest of us) 

Relatively newly qualified himself, 

Dale Coulter knows a thing or two 

about reflective practice and he cer-

tainly knows what he‘s talking about 
when it comes to reaping the benefits 

from this approach.  

 

Recently, reflection and the idea of 

reflective practice, has become a hot 

topic of conversation in the EFL 

world. The subject, which has re-

ceived attention from teachers and 

trainers alike, is becoming readily 

evident as one of the ways forward for 

the evolving professional. 
However, the idea is in 

need of some solid exam-

ples and description be-

fore it can stand a chance 

of reaching the majority of 

teachers it can help. 
 

To start with, time con-

straints on initial teacher 

training courses make it 
difficult to dedicate time 

to developing reflective 

practice and for trainees to 

then put the few but valu-

able tools into practice. 

Likewise, once in their 

new jobs, newly qualified 

teachers have more urgent 

issues to attend to than 

thinking about how their lessons went.  
 

I remember my first job in 

EFL very well. After a few 

months working where I 

trained, I moved to a dif-

ferent school where I was 

very much left to my own 

devices. You complete 

your pre-service training, 

you move away and 

you’re more or less 
‘autonomous’ – which is a 

nice way of putting ‘on 

your own’. 
 

Teachers both newly 

qualified and those with 

more experience are faced 

with developmental hur-

dles to overcome, whether this is a 
low level of language awareness for a 

newbie, teaching a new level or 

course or even moving into teacher 

training. There is always something 

lurking around the corner ready to put 

you to the test.  
 

For newly qualified teachers the first 

step into the classroom is a journey to 

the edge of the comfort zone. So how 

can they make it easier to take that 

well-placed and careful step without 

falling down? When you first learn to 

ride a bike, stabilisers stop you from 

taking a nasty tumble. In the same 

way, keeping a journal of my lessons  
 

 

 

 

 

helped me keep my head above water  

when I first started teaching. The 

good news is that writing a journal 

does not mean providing a detailed 

blow-by-blow account of every les-
son; especially as long hours and lim-

ited time can get in the way some-

times. The important thing is to start 

an internal conversation which fo-

cuses on what went well, what did not 

and how the lesson could be done 

differently.  
 

The next question on a teacher’s mind 

might be how to structure reflections 

in a journal. Variation helps, 

and it is also important to keep 
the students in mind when re-

flecting. In this way reflections 

are more balanced, offering 

insight into teacher actions and 

learner reactions. Below are 

some useful models of how to 

structure your reflection: 
 

Reflections on the teacher/

learner 

There are a few simple ques-

tions a teacher can ask after a 
lesson to reflect. This model 

puts interaction between the 

teacher and the learner at the 

centre, focusing on how teacher 

actions in the class can affect 

learner behaviour.  
 

Reflective circles 

It can be difficult to snatch a 

few minutes between lessons to 

think things through, which is 

why this model is very conven-
ient for the time-strapped 

teacher. What’s more, the vis-

ual representation is suitable 

for those who write less and 

think more.  
 

Two classroom pillars 

There is the same thinking be-

hind this model as the first: the 

‘why’ pushes you to think 

about classroom interaction and 

accesses the reasons behind it. 
Did students not speak much? 

Is the reason because they had 

trouble with something? In 

addition, the ‘difficult’ can 

include a variety of external 

factors such as lesson times, lighting, 

Reflections on the Teacher/Learner 

Reflective Circles 
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classroom layout.  

 

There is a lot to be learned from a 

new course, with a new set of students 
or in a new career. Reflection after the 

lesson enables a teacher to unpack 

these.  There is also an element of self

-evaluation involved in each reflec-

tion, which has a lot in common with 

what trainees are encouraged to do on 

teacher-training courses.  

 

After qualifying, self-evaluation plays 

a less important role, which is a pity 

really. Pinpointing the negatives as 

well as positives of your lessons can 

do wonders for improving self-

esteem; newly qualified teachers are 
always in need of a boost to their con-

fidence.  

 

Reflecting is therefore the initiation of 

a process of more critical thinking. 

However, it is also important to create 

some checkpoints to identify patterns 

along the way. By this I mean review-

ing the journal on a bi-monthly or 

monthly basis to pinpoint strengths 

and areas to improve. Once identified, 

action research projects can lead the 
way forward. This could take the form 

of redesigning a failed lesson plan 

with a few changes or experimenting 

with classroom practices until you 

find the right solution for your class. 

 

The voice of the learner is also impor-

tant in the reflection process and for 

this reason it is included in the models 

above. By the same token, learners’ 

opinions also make up an important 
part of a journal. The fact that they 

see you teaching more than anyone 

else in your professional life means 

their opinion of the class will not only 

be valuable for their needs but also a 

reflection of your teaching. Feedback 

can be informal: five minutes at the 

end of class discussing or writing 

opinions. Learners can keep diaries 

about the class written in L1 or L2, to 

be read by the teacher. Courses with 

more time constraints could take ad-

vantage of wikis or emails to gather 
feedback. In short, there exists a suit-

able way for any situation.  

 

Considering the numerous challenges 

teachers face in their classrooms, self-

reflection through journal writing 

develops teachers allowing them 

greater awareness of their own class-

room practices and encouraging them 

to be more proactive in their pursuit 

of working on these. Through this 

process, teachers, right from the get-
go, develop the critical evaluation 

tools necessary to make it on their 

own and build an identity of their 

‘teaching self’.  

 
~  Dale Coulter 

 

Dale started 
working in 
ELT in 2009 
in London. 

Since then he 
has worked in 
Italy and Lon-
don and now finds himself in 
Rome. He is interested in 
reflective practice, linguistics 
and Dogme. Dale blogs at 
http://

languagemo-

ments.wordpress.com/ 

Two Classroom Pillars 

http://languagemoments.wordpress.com/
http://languagemoments.wordpress.com/
http://languagemoments.wordpress.com/
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The recent TESOL France Annual 

Colloquium boasted some great talent. 

The range of talks was diverse.  The 

presenters came from all corners of 
the English teaching industry. Yet, 

everyone had one thing in common; 

dedication to developing themselves 

and the EFL world. Many attendees 

and speakers develop themselves 

through Master’s degrees or DELTAs, 

but many simply through blogging. 

 

As many of the TESOL France atten-

dees have shown us, blogging and 

networking online is a great way to 
take your professional development 

into your own hands, which unfortu-

nately seems to be increasingly neces-

sary.  Don‘t get me wrong, a great 

number of employers do sponsor their 

teachers’ professional development 

which is great but there are still those 

that don‘t or just maybe not suffi-

ciently. Where once we were content 

to attend a once a term training or 

annual conference the modern EFLer 

is keen on writing materials, design-
ing lessons, developing Blended 

Learning programmes, and using  

mobile technology. Blogging allows 

them to do all of this, while also con-

necting directly with big names online 

and swapping ideas with them.  It 

seems the traditional idea of training 

and development, while still valuable, 

has been superseded. .  

 

EFL Teachers are now more plugged 
into the industry via the web and are 

thus far more up-to-date than us older 

book reading teachers. Just look at the 

amount of EFLers on Twitter for in-

stance and the amount of professional 

looking self development blogs out 

there. Anyone who attended Dale 

Coulter‘s talk on Learning Journals 

will understand the value of self re-

flection, but amplify that by 1000 

teachers and you get an idea of the 

scope of online communal Continued 
Professional Development. Blogs and 

Twitter also give you access to the 

latest work from famous EFL names. 

When I was doing my initial training 

the only resources I had were a few 

old books but now CELTA students 

are reading brand new blog posts by 
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the authors and then chatting with 

them.  

I feel that through blogging and online 

professional development, we’re wit-

nessing a much more open and 

friendly EFL industry where you are 

not judged on how many years experi-

ence you have or the amount qualifi-

cations under your belt but on your 

ideas and enthusiasm to get involved. 

Whether it be setting up a blog and 

writing about your teaching or attend-

ing online events, you will find other 

kindred spirits out there who face the 

same problems, have the same beliefs 

and share the same goals.  

Professional Development ... 

―Blogs definitely lead to more prof dev 
thru self reflection, curiosity about top-
ics and via the feedback of others, blogs 
are also incredible personal referencing 

libraries to find lessons we did in the 
past; to see our own growth/changing 
opinions on things in the classroom.‖ 
 

Karenne Sylvester, impossible to cate-
gorise, she does EVERYTHING and is 
also studying for an MA.  
http://kalinago.blogspot.com/ 

―I am a social creature, and my devel-
opment is closely linked to my interac-
tion with those around me. I learn by 
doing and being part of something. 

Therefore, this new world I have be-
come a part of online with Twitter and 
my blog, where I am learning and 
developing alongside so many other 
brilliant minds is the perfect stomping 
ground for my motivation, enthusiasm 
and knowledge to grow. They may not 
all be in my literal staffroom 

(although I am lucky enough to now 
work with incredibly inspiring peo-
ple), but they are in my virtual one.‖ 
 

Jemma Gardner, teacher and 
CELTA teacher trainer 
http://unpluggedreflections.wordpress.com/ 

―I started tweeting and blogging in 
January 2011 and I can truly say that 
it has changed my outlook on teaching. 
Being part of an international commu-

nity of passionate teachers has in-
spired and motivated me. I have 
started to reflect more on my lessons 
through my blog, and it has helped me 
professionally too. I have been given 
opportunities I never would have had if 
I had stayed offline. I have been able to 
support other teachers in a whole new 

way, by sharing links and resources I 
have been shown online. Long may it 
continue!‖ 
 

Sandy Millin, passionate teacher, 
blogger and EFL community member 
http://sandymillin.wordpress.com/ 

―I can say that my professional 
development has been hugely 
enhanced since I started mirco-
blogging (aka tweeting) via Twit-

ter. It has put me in touch with a 
great number of passionate 
teachers and training profession-
als from all over the world in 
such a collaborative and sharing 
environment. Through Twitter I 
have found many great re-
sources, tips, and online events, 

but it also represents a platform 
where I can share the same with 
others. In addition, it‘s great 
meeting these people at face-to-
face events and continuing the 
discussions, or starting them 
there and continuing online.‖ 
 

Mike Hogan, Corporate trainer, 

teacher trainer, author, BESIG 
online team member. 
http://about.me/mikehogan 

~  Phil Wade 

Editorial Team 
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Dyslexia & Learning a Foreign Language: Helpful Tips 

I‘m not usually in the habit of including 
coursebook style pics of the rich ‗n‘ fa-
mous in the Teaching Times; but in this 
case, there is a good reason—a very good 
reason. Karen White’s approach to teach-

ing learners with dyslexia provides both  
insight and incredibly helpful hints. 
 

Dyslexia is a specific learning difficulty 
which manifests itself in problems with 
reading, spelling and writing. This leads to 
problems in school when copying from the 
blackboard or overheads, reading out loud, 
remembering letters, spelling, understand-

ing what is heard and remem-
bering instructions. Many stu-
dents also have problems with 
orientation and cannot judge 
distances. Some are sensitive to 
light and their eyes become 
tired when they have to look at 
an overhead for any length of 

time or if their books have 
shiny white paper.  
 

However, it is important to remember that 
every student with dyslexia is an individ-
ual and will not have all of these prob-
lems. Nor should we forget that they also 
have strengths. They are often very crea-
tive and full of interesting ideas. They also 
see problems from different angles which 

is good for team work and a useful skill 
for managers. With the right help, students 
with dyslexia often become successful 
learners. 
  

General tips for the classroom  
The first thing we need to do is to in-
crease their motivation. It‘s amazing 
what a difference it can make when 
students are allowed to use different 
types of  pens e.g. perfumed pens, gel 
pens, pens with funny figures on the top 
etc. I‘ve seen students who were very 

reluctant to write anything suddenly 
become very keen to try.  

When correcting work, use a green or 
purple pen instead of a red one because 
red may appear too aggressive.  

Most students will need help with orga-
nizing their work. It is also helpful if 
they have a notebook for writing down 
homework or other notices.  

If a student has hearing problems or 
cannot filter sound, they should sit at 
the front of the classroom with one side 
to a wall. Try not to talk to the black-

board when writing. Some students 
need to see your lips. 

If possible, give out the homework as a 
note. If you write it on the blackboard, 
allow enough time for copying.  

When giving instructions, give them in 

the correct order.  
These are some useful general tips for the 
classroom but what about actual teaching 
methods?  
 

Learning vocabulary 
I have found it very useful to use a vo-
cabulary box. Although you can buy one, 

my students have always enjoyed making 
their own. You need to make a long box 
out of cardboard divided into 5 parts. New 
words are written on cards, either by you 
or the student, and go in the first compart-
ment. Five new words a day are enough. 

The student looks at the 
first word, says it, spells it 

out, turns it over, writes it 
down from memory and 
then checks it. If it is 
correct, the card goes into 
the second compartment. 
If it is incorrect, it stays in 
the first compartment. 

The following day, the words in the sec-

ond compartment are practised in the same 
way. If the word is correct, it goes into the 
third compartment. If it is wrong, it re-
turns to the first compartment. The words 
in the third compartment are revised after 
3 days, those in the fourth after a week 
and those in the last one after a month. It 
is motivating for the student to see the pile 

of cards in the last compartment growing.  
 

Students can also make their own diction-
ary or poster of words that they find diffi-
cult to remember. It usually helps them if 
they draw a pic-
ture around the 
word because 
they are often 
visual learners.  

Some students 
have problems 
remembering the sequence of the alphabet, 
so it‘s a good idea to put it on the inside 
cover of their dictionary, book or file.  
 

Grammar 
I work a lot with colours as this helps the 
visual learner. Colours can be used for the 
key words of each tense and for word 

order. Due to the fact that students with 
dyslexia often have a problem with se-
quencing, they need lots of practice with 
word order. Use different coloured cards 
for each part of the sentence. They seem 
to remember the correct word order by 
remembering the order of the colours. 
      

Writing 
Students with dyslexia are usually very 
creative and ideas just tumble out of their 

heads. However, they have a problem with 
putting these ideas in order for an essay. 

First get them to just write down their 
ideas as they come. Then help them to put 
these ideas in order as a list or mind map.  
 

Reading 
For many students with dyslexia, reading 
out loud is a horror. Therefore, ask for 
volunteers. If the books are printed on 

white paper, put coloured plastic sheets 
over the page to stop the glare. 
 

Learning for exams 
Students with dyslexia will need help 
organizing their learning and it is essential 
to check that they have all the notes that 
are needed. If they have a long text to 
learn, get them to draw a picture for each 
paragraph. It is easier to remember the 
sequence of pictures than a text. Teach the 

students how to read exam questions accu-
rately. 
 

Tests and exams 
As far as possible, keep distractions to a 
minimum. Listening comprehensions 
should be without background noise. Oth-
erwise it is almost impossible for some 
students to filter out the spoken words. 
You may find that a student gives unusual 
answers to a question or has problems 

with multiple-choice questions. Since 
students with dyslexia often think differ-
ently, it is always a good idea to ask them 
why they gave such an answer. 
 

Conclusion 
I hope that some of the above ideas are 
helpful and will enable you to better moti-

vate and encourage your students with 
dyslexia. To finish on a positive note, 

here are some people with dyslexia 
who have been hugely successful in 
life: Agatha Christie, Richard Branson, 
Tom Cruise, Anita Roderick and Tho-
mas Edison. Just think, maybe you 

have an Edison or Agatha Christie in your 
class and have the privilege of helping 
them to fulfil their potential! 
 

~  Karen White 

 
 

 

I am a freelance 

teacher in Aus-

tria working with 

all age groups 

from 2 - 84 and 

teaching all types 

of English. I am 

also a trainer for 

students with dyslexia and I am inter-

ested in finding out ways to help such 

students learn English more easily. 

karen.white@aon.at 

 

“Students with dyslexia are 

usually very creative and 

ideas just tumble out of 

their heads.” 

 

 

 

 

Richard Branson 

mailto:karen.white@aon.at
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Languagelab.com offers an innovative new way to learn English. Founded in 2005, the team home-developed a highly interactive virtual 
learning environment called English City. All classes are taught live by native speaking English teachers. 
 

Comment ça marche? 
Au moyen d’un logiciel, d’un micro-casque et d’une bonne connexion internet, l’étudiant accède au monde virtuel, quelque soit le pays où 
il habite. En entrant dans « le monde », des conseillers sont là pour expliquer le fonctionnement. Les professeurs originaires des Etats-

Unis, du Royaume Uni ou d’Australie, tous diplômés et expérimentés, prennent le relais 
et animent le cours.  Chacun d’eux est formé et sensibilisé à l’approche immersive et 

interactive, basée sur la tâche et centrée sur l’étudiant. Autrement dit, totalement immer-
gé dans cet univers virtuel, l’étudiant est confronté à des situations réelles et poussé à être 
acteur. La réalisation d’actions concrètes grâce aux objets mis à sa disposition facilite la 
prise de parole et la mémorisation des mots. Par ailleurs, les inhibitions sont minimisées 
par la mise en avant des avatars  au lieu des réelles identités.  
 

En dehors des cours, les étudiants peuvent continuer à s’exercer entre eux ; les portes 
d’English City sont ouvertes 24h/24 pour des conversations privées ou des « events » organisés par les professeurs tels qu’un concours de 
chants, la célébration d’Halloween ou encore une pièce de théâtre. 
 

Qu’en pensent les étudiants? 
Interview croisé de deux étudiants chez Languagelab.com : Lynette, professeur d’anglais au 

Mans et Ulyss, infirmier à Clermont-Ferrand. 
 

Avant Languagelab.com, quelles méthodes avez-vous utilisées pour apprendre 

l’anglais?  
L : Je fais partie de cette vieille génération : on apprenait l’anglais avec des méthodes structu-

ro-globales audiovisuelles. C’est-à-dire, on faisait notamment des « drills », des exercices 
répétitifs, afin de mémoriser des structures grammaticales. Maintenant la méthode qui est prônée par l’Education Nationale en  France 
concernant l’anglais, c’est la méthode actionnelle. C’est un peu ce que fait Languagelab.com,  à savoir mettre des élèves dans des situa-
tions de la vie réelle où ils vont devoir mobiliser leur acquis langagier pour effectuer des tâches. 
U : Moi, j'ai commencé à apprendre l'anglais au collège. L'apprentissage était basé sur l'écrit avec beaucoup de leçons à apprendre par 
cœur. Plus tard, j'ai acheté des livres de grammaires. Les résultats n’étaient pas à la hauteur de mes espérances parce que lorsque je parlais 
avec des anglophones ou regardais un film en anglais, j'avais du mal pour comprendre ce qui se disait. 
 

Pourquoi avez-vous rejoint LanguageLab.com? 
U : Je cherchais un organisme où l'apprentissage aurait un côté pratique et où la partie conversationnelle serait importante. En effet, à 
Languagelab, l'apprentissage semble être proche de la vie réelle et est moins rébarbatif : on apprend de nouveaux mots, on a des conversa-
tions avec les professeurs et ils corrigent nos erreurs de prononciation. Les cours et les évènements sont très stimulants et variés. 

L : Pour ma part, j’ai découvert Languagelab accidentellement. J’ai tout de suite trouve cela intéressant. Il y avait un événement, une cré-
maillère ou peut-être un mariage…  j’ai de suite trouvé le concept sympathique parce qu’il y a un côté humain. On a une certaine liberté, 
on peut choisir ses heures de cours : si on n’a pas envie d’aller à un cours, tant pis, on va au suivant. Les cours sont vraiment diversifiés, 
c’est vivant. On côtoie des gens qui ont des accents différents ce qui permet de confronter et relativiser ses propres difficultés. Il y a égale-
ment ce coté « je viens pour m’amuser ». Aller chez Languagelab me sort de la réalité, c’est comme la recréation. 
 

Comment se déroulent les cours à English City? 
L : C’est marrant parce que ces cours sont complètement dans l’axe de l’éducation française : les profs organisent le cours et en cela ils le 
font très bien puis ils animent le cours de sorte que chacun ait l’opportunité de parler en anglais. Les profs sont en généra l très disponibles 
et ont peu facilement leur poser des questions, peut-être plus facilement que si on était dans un cours traditionnel. Parce que dans un cours 
traditionnel il y a encore cette image du prof strict et on n’ose peut-être pas être si direct. Il y a plus de proximité… 

U : Il y a des cours basés sur la conversation et d'autres sur la prononciation etc. Par exemple,  dans les cours plus basés sur la conversa-
tion, le professeur nous pose des questions sur un sujet et cela crée de vrais échanges. 
 

Quel est, selon vous, le point fort de la méthode LanguageLab.com? 
U : Je dirai le design des lieux qui en fait un environnement stimulant ainsi que le professionnalisme des professeurs qui savent rendre les 
cours intéressants. 
L : Tout simplement le “Learning by doing”, c’est parler anglais par l’expérience et l’imprégnation. Je le vérifie moi -même à travers mes 
propres élèves. Parce que parfois ça m’arrive d’adopter l’attitude de cours magistral. Mais quand je fais ça, très vite les é lèves décrochent. 
Alors que dès je me mets en retrait et que je les mets en position où ce sont eux qui font l’action, tout de suite ils sont plus motivés.  

 

Languagelab's unique approach to English training leverages the multiple learning contexts of 
the virtual world and combines them with a live teaching experience. The speed of learning is 
much faster than traditional online methods because the experience is highly immersive and 

action-oriented. The use of avatars to represent the individual students allows people to gain 
confidence more quickly. As well as the range of General English courses, a brand new course 
has just been launched for people wanting specific Business English - This course is a virtual 
adaptation of Pearson's best-selling book - ‗Market Leader‘.  For more information contact 
shiv@languagelab.com  

~  Shiv Rajendran 

 Online Learning 

mailto:shiv@languagelab.com
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Since the students are doing something 
new with their articulators, they listen to 
their own production so as to hear what 
this new way of using themselves pro-

duces, and in this way and with 

my feedback they gradually 
reach the sound we are looking 
for. 
 

From time to time, I ask a stu-
dent to model the sound for the 
class: they see that someone 
doing something which is ac-
ceptable or getting close, and 

this encourages them to keep 
trying. Sometimes, the student who mod-
els can only say the sound once before 
losing it. No matter; the search goes on.  
 

I am difficult to please during this explo-
ration phase, since my aim is not for them 
to reach the correct sound quickly, but for 
them to keep exploring how one can make 
sounds. Their mouths have functioned 

automatically for almost the whole of their 
lives but they now need to become very 
aware of them again. As they do so, their 
work on the new sounds becomes more 
efficient.  

This way of working takes place in two 
phases:  

Having spent way too much time asking 
my students to ‗listen and repeat‘, I was 
intrigued by this talk by Roslyn Young 

that was so determined to give me an ef-
fective alternative.  

 
Sound images fade in a few 
seconds. Motor skills last a 
lifetime. This is the key to 
teaching pronunciation. 
 

There is a widespread miscon-
ception in language teaching 
that if we want to teach stu-

dents to pronounce, it is neces-
sary to give them a model to copy. How-
ever doing this flies in the face of learning 
psychology. When you think about it, 
giving a model immediately draws the 
student’s attention away from his articula-
tors to his ears. But we all know we pro-
nounce with our mouths, so when new 

sounds are being learnt this is where the 
student’s attention has to be. Using ‘listen 
and repeat’ is setting ourselves up for 
failure. So never give your students a 
model!  
 

But, what can one do instead? 
 

Pronouncing a language is a motor skill. 
Since I want my students to develop this 
motor skill, I have to work in a way which 

I know will produce it. Whatever the skill 
being learnt, a motor skill is produced by 
doing, until one can do it. Think of skiing. 
You try it, keep working at it, become 
aware of things you have to change, and in 
the end you are able to ski. The more time 
you spend working to improve, the better 
you become.  Learning to pronounce 
words is exactly the same. 
 

In practice, I have a wall chart on which 
each sound in the language is represented 
by a coloured rectangle, a different colour 
per sound. (The IPA symbols could also 
be used, though less effectively.) The 
sounds/rectangles are organised in a way 
which helps students to learn them. For 
example, families of sounds are grouped 

together.  
 

I point to a rectangle representing the 
sound I wish my students to learn and then 
give them a silent model by mouthing the 
sound. I encourage them to try it, and then 
I help them to hone in on the sound by 
giving them feedback on each of their 
attempts. My job is to inform them on 
their progress without ever actually saying 

the sound. I work like a coach. A coach 
doesn’t show her runner how to run; she 
gives advice which the runner incorpo-
rates into his movements. 
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‘Listen and Repeat’ 

 
 

 

1 
never 
look for 
quick re-

sults, because I want the students to keep 
working until they are aware enough of 
what they are doing with their mouths for 
it to be safe for them to automatise the 
pronunciation of the new language. This 
takes time and practice, so I give them 
pronunciation homework: I might ask them 
to go for a walk in the park and try all sorts 

of things, just to limber up their mouths. 
 

Thus, students first learn to feel what they 
should be doing. Then they learn to say the 
new sounds in all contexts, and by the end 
of the course, their pronunciation is correct 
and fluent. 
 

~  Roslyn Young 
 

 

 
 

 
 
 

… Activities  

Phase 1  

Phase 1  is also Lesson 1 of all my lan-
guage courses. It involves both gaining 

sensitivity to one’s mouth and learning 
more or less how each sound is made. 
Obviously, students coming into English 
from languages with only five or six 
vowels take more time for this than those 
who already have most of the sounds of 
English when they start. I consider Phase 
1 to be finished for any student when he 
knows where in his mouth to look for 

every new sound, even if some are still 

defective. 

Phase 2  

Phase 2 continues throughout the course, 
as we work on all the rest of the lan-

guage. I listen to the students’ produc-
tions, and every time a pronunciation 
problem comes up, I spend a few seconds 
in a micro-lesson making sure they work 
on it. If necessary, I can take a student 
back to the initial exercises to remind 
him what to do by pointing on the rectan-
gle chart. Thus, the rest of the work of 
learning English gets done, but work on 

pronunciation never stops. The new 
sounds are incorporated into words and 

sentences as the course goes on.  

Roslyn, 

born in 

Au s t r a l i a , 

worked at 

the CLA in 

Besa nç on, 

t e a c h i n g 

i n t e n s i v e 

c o u r s e s 

until her 

retirement. 

Her main interest has been in quality 

and efficiency. She’s published exten-

sively on teaching and presented in 

conventions in France, Spain, the UK 

and Japan. She remains active in 

teacher training. Roslyn can be con-

tacted on roslyn.young@wanadoo.fr 

mailto:roslyn.young@wanadoo.fr
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I first explained to 
the students the 
goal and showed 
them the Wordle 
or deconstructed 

text which would 
be posted on the 
VLE. They would 
then have to re-
construct a new 
text using all the 
words from the 
Wor d le .  The 

Urtext was from a 
Financial Times 
article about the 
current problems with Blackberry, an 
issue they were familiar with as they were 
social-media habitués. The students took 
to this like ducks to water, and soon a 
discussion thread grew on the VLE where 

I commented on their language usage. 
Here are two wonderful student examples, 
along with the original text which they 
could only view after completion of the 
task. 

If you have not yet come across  ‗Wordle‘, 
here‘s Roy Bicknell to take you through 
an activity that could be adapted to a vari-
ety of teaching contexts. 
 

When I see Wordles I think of Hamlet’s 
enigmatic riposte to Polonius: ‘words, 
words, words‘. Hamlet’s seemingly throw-
away muttering is more than a supreme 
example of Shakespearean irony. It also 
points to the simple fact that communica-
tion is often just what it is: a bunch of 
words. And that’s where the Wordle 

comes in. Wordles are web-based word 
clouds. You put your sample text in on the 
website and hey presto a word cloud 
jumps out on the screen. Your Urtext has 
been magically deconstructed into random 
word patterns, which can then be rear-
ranged in different fonts, letter types or 
colours. Anyone encountering Wordles for 

the first time must think that a deranged 
crossword-puzzle maker has been at work. 
But also the didactic potential of the 
Wordle immediately comes to mind. So, 
how could we use them? 
 

Changing perspectives  
Wordles are visual wordfests, and the 
students I have been working with just 

love them to bits. But there is more to 
them than that. They decontextualise the 
input-language, shedding syntax which 
constitutes a significant part of textual 
meaning. I felt that this factor could be 
used didactically by having students ex-
plore the potential of language. The ap-
proach I’m discussing here is similar to 

what Ellen Langer sees as mindfulness in 
learning. Langer introduced sideways 
learning which is about learners noticing 
and actively using other perspectives. Her 
premise is that the uncertainty which is 
then created in the learning environment is 
productive and beneficial for learners. 
Similarly I wanted to use Wordles so that 

students would become more creative, 
more flexible in their use of language. 
 

Deconstruct/Reconstruct 
The Wordle that you see here was created 
for in-session work with a group of young 
Business English students. Their general 
fluency was already good, even excellent, 
and the goal was to have them tap into 

their potential by exploring English in a 
much freer context. We were fortunate in 
that our learning environment enabled us 
make the Wordle-experiment a real 
blended event: the students were used to 
bringing their iPads to the weekly ses-
sions, there was a smartboard, and we also 
provided access to a VLE or virtual learn-

ing platform.  
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Wordle, Wordle, Wordle 

 

Recontextualise 
The italics are mine. There are grammar 
issues which we then reviewed in the F2F-
session. The group also made their case for 
Judith’s intriguing choice of crouching for: 

Apple products are worshipped by their 
users, so the chosen preposition would be 
an appropriate one. And I suspect that 
Shakespeare himself would have loved 
their use of perilous and Margriet’s bril-
liant last line. There is a dual payoff here. 
Developing threads through Wordles are 
effective in that students are stimulated to 

be more creative in their English. But it 
also provides ample opportunity for stu-
dents to reflect on actual language usage 
and the appropriateness of that. If we make 
them aware of how they recontextualise 
input-language, it’s much easier for them 
to see that language can also be more than 
just a bunch of words. Different versions 
are possible, language is flexible. 
 

There are didactic concerns that need to be 
addressed for example, how similar tasks 
fit the learning goals of their current pro-
gramme. However, in my view the free-
dom that this approach gives students may 
truly enable them on their learning path. 

 

~  Roy Bicknell 
 

*Judith Lingeman and Margriet Schreuders 

work for an international charity Lottery based 

in the Netherlands  

… Activities  

Roy lives and 

works in Amster-

dam as a Busi-

ness English 

trainer. He also 

writes for the 

IATEFL BESIG 

magazine, Busi-

ness Issues. Roy is interested in your 

views. Please write to him at roypar-

mesan@hotmail.com 

Judith‟s text* 
Business travellers suspect that within 

five years BlackBerry and Android prod-

ucts have become extinct species be-

cause the evolution of tablets and phones 

enrolls at an almost perilous pace and 

customers rather like Apple which makes 

them literally crouching for the newest 
device. 

Margriet‟s Text* 
Within five years users of BlackBerry 

and Android phones will be an extinct 

species, like the users of travellers 

cheques before. I suspect people rather 

choose Apple tablets than the former 

products. It might be perilous to say, but 

the sole brilliance of the evolution of the 

Apple business leaves BlackBerry crouch-
ing in total humiliation. 

The URtext 
Evolution is perilous; most products, like 

species, become extinct. In five years, I 
suspect business travellers will be crouch-
ing over Android and Apple phones and 
tablets rather than a BlackBerry. 
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Disabled Access Friendly Campaign’s Newly Launched 
Website Helps Teachers Shape the World 

TEACHING TIMES  

 ‗The best schools have 
always done more than 
just prepare students for 
tests. They raise aware-
ness of the world in 

which we live and try to 
make it a better place.‘ 

Dr. Luke Prodromou. Katie Quartano 
follows up on Marisa Constantinides‘ 
announcement during the Annual Collo-
quium and outlines the campaign‘s aims 
and how you and your learners can help 

put something back. 

Even if there are no children with mobility 

disability at the foreign language centre or 
school where you teach, you can still do a 
lot to help them.  Even if you rarely see 
people with mobility disability going 
about their daily business in the streets or 
shops, or in places of business or enter-
tainment, you can still make their lives 
better. And all this without ever having to 

set foot outside your classroom.  Plus it 
always feels good to put something back 
into the world.  
 

By raising your students’ awareness of the 
society in which they live and by provid-
ing them with the information necessary to 
allow them to put themselves in other 
people’s shoes, to understand others and 
to feel what others feel, you can help pave 

the way for future generations to want and 
make changes.  Let’s not forget that peo-
ple with mobility disability  are disabled 
more by inaccessible infrastructure and 
other people’s attitudes and behaviour 
than they are by their own physical situa-
tion.  It is largely through omission and 
ignorance that they are isolated, disem-

powered and excluded from actively par-
ticipating in everyday activities.  So if you 
can show your students that people with 
disabilities do not have to be an invisible 
minority, but vibrant and valued members 
of society, you will be playing a part in 
making the future more enlightened. 

The Disabled Access Friendly campaign is 
here to help you be the kind of teacher that 
makes a difference for tomorrow.  The 

newly launched website www.disabled-
accessfriendly.com provides EFL teaching 
material which can be used in class for 
skills building, projects or examination 
practice, but which at the same time 

stimulates students to put themselves in 
the shoes of someone with a mobility 
disability, for a better understanding of 
their needs and feelings. You can find 
worksheets, graded reading texts and a 
gallery of photos and video clips, all of 
which will open your students’ eyes and 
maybe yours too!  The material has no 

expiry date and can be used over and over 
again for new classes of students.  It is 
relevant to ELT teachers worldwide as it 
is not culturally bound. Much more than 
just grammar and vocabulary are learned 
in the classroom. Social skills, empathy, 
understanding and critical thinking also 
play a huge role in the education process.  

By using the Disabled Access Friendly 
campaign’s free online teaching material, 
you can help demystify the issue of dis-
ability, break down the barriers that ex-
clude people with mobility disability from 
many areas of life (and these are not just 
physical barriers) and address society’s 
sometimes patronising and negative atti-

tudes towards people with physical dis-
abilities.  
 

The website also provides foreign lan-
guage centres and schools with informa-
tion explaining how they can make small 
changes to their premises to facilitate peo-
ple with mobility disability, as well as a 
forum to share experiences. 
Anne Frank said ‗How wonderful it is that 

nobody need wait a single moment before 
starting to improve the world‘.  You need 
only a few seconds to click on 
www.disabled-accessfriendly.com and 
start doing just that. 
 

~  Katie Quartano 
 

(first submitted for publication to EFL News, 

Greece) 

 

Katie is a quali-

fied teacher of 

EFL and has 

worked as an 

oral examiner 

for Cambridge 

ESOL and the 

Hellenic Ameri-

can Union for many years.  

She has been involved in the 

Disabled Access Friendly 

campaign since its early 

days.  

http://www.disabled-accessfriendly.com
http://www.disabled-accessfriendly.com
http://www.disabled-accessfriendly.com
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‗Sustainability‘ has to be THE term of the 
decade, coined in all areas of our society. 
Colleen Brown encourages us to first 
check the sustainability of our teaching 
situation, before offering us her RR&R 

framework as a solution.  
 
Teaching times are tough for EFL teachers 
in France, and not only because of the 
abysmal economy or unstable job market.  
On the job, many of us who work as a 
vacataire or contract teachers constantly 
face precarious working conditions, strug-

gle with a lack of pedagogical direction 
and administrative support and make do 

with little or no team work.  What results 
quite often is a haphazard, hodge-podge 
form of teaching in which the teacher can 
all but focus on the immediate.   Thus, the 
real tragedy lies in how these pedagogical 

situations affect our students’ learning; put 
more bluntly, our students, particularly 
those attending financially-strapped public 
universities, are at the mercy of their 
teachers’ insecure positions.   While 
changing the ‘system’ remains a utopian 
dream, we can take steps to make our 
teaching practices more sustainable in 

order to provide meaningful and quality 
instruction to our students.  
 

I’d like to present a framework of teaching 
strategies based on the 3 Rs of sustainable 
development (Reduce, Reuse & Recycle), 
which outlines ways to ensure ‘sustainable 
teaching’ in the ELT classroom.  I find the 

environmental metaphor aptly fitting for 
the current state of language education: as 
teachers, our resources (time, energy, 
creativity, ideas, materials, etc…) are 
slowly being eroded or depleted by a myr-
iad of outside factors, of which stress is by 
far the most prevalent. 
 

Sustainable Teaching 

How sustainable is your teaching?  If you 
answer Yes to more than one of the  
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Reduce, Reuse & Recycle: A framework for 
sustainable teaching in the ELT classroom 

TEACHING TIMES 

Sustainable Teaching Quiz - Is your teaching really sustainable? 
Put a check () next to any of the statements that apply to you:  

 You often accept last-minute offers to teach English classes.  

 You (often/sometimes/always) begin teaching on the first day of class without having received a course curriculum, a list of 

course objectives, a class schedule/calendar or all of the above. 

 You are (often/sometimes/always) given, in guise of a course curriculum, instructions so vague and ill-defined that you end 

up having to develop the whole course from scratch. 

 You are unaware of what courses your colleagues are teaching and/or unaware of what is being taught in other year pro-

grams  

 You have never met nor spoken to some or any of your fellow teaching colleagues.  

 You have already spent an entire semester/year developing a curriculum for a course you were teaching and then found out 

come September that either  a) the course has been discontinued; b) the course has been given to another colleague; or c) 

your contract has not been renewed.   

 At the end of a school semester you have literally hundreds of exams, papers and/or projects to mark.  

 You are teaching up to 200 students in a given semester.  

Reduce 
This first step towards achieving sustainable teaching aims to preserve what could arguably be considered our two most precious teach-

ing resources - your time and your creativity - from the most toxic of pollutants: stress.  The following strategies are a few suggestions to 
reduce hours spent preparing and dealing with administrative details, as well as streamline your teaching style.  
 

Make informed and strategic job choices   
Before you sign that contract, calculate the difference between how much real time you will be required to work and how many hours 
you will actually be paid to do this work. Some helpful questions include:  Will the course involve intensive preparation? How much 
content will you be expected to provide?  Will meetings and exam invigilation be remunerated? How much written work will you be 
expected to correct?  What is the job life expectancy of the position?  
 

Create an all-purpose first-day survival kit  
Having a sure-fire solution to ease first day teaching anxiety will definitely reduce time and stress. Your kit might include an attendance 
sheet, a class participation / error correction grid, a language learning resource list for students and multi-level speaking activities. 
Marianne Raynaud’s website (www.qualitytime-esl.com) offers some helpful ideas about first-day lesson planning.  
 

statements above, the sustainability of your teaching might have been (or may still be) at risk. Conversely, sustainable teaching would best 
describe teaching methods and strategies that allow for a healthy work/time ration, assist in the development of long-term pedagogical 
objectives, foster creativity and consistency in course design and promote learner autonomy.   
Here are some tips:  

http://www.qualitytime-esl.com
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Reduce, Reuse & Recycle, contin. 

… Sectors Higher Education 

Downsize your material   
Do you ever feel like you’re lugging around a load of rocks as you traipse from school to school on the Parisian Metro? Convert your 
audio and video materials to digital formats that can easily be transportable on USB keys or digital players.  Save yourself the trouble of 
photocopying your materials and use a video projector to present your lessons in class.  
 

Off-set class preparation   
Instead of always providing activities for your students, prepare your students for the background work and create the activities them-
selves.  Do you want to use songs in your class but have no clue which songs will fly with your students?  Have them choose the songs 
they like and develop activities to teach their songs to the class.  

Reuse  
Before a new course is set to begin (or sometimes after, for those last-minute hires), we, as ELT teachers, are invariably faced with the 
same burning question: what the &%¿# am I supposed to teach?  On several occasions, I have heard the most obvious answer from lax 
albeit good-intentioned former teaching supervisors – ‗Oh, you know, just teach them English.‘ But teaching a language course, not to 
mention making new ones from scratch every semester, requires a considerable amount of background knowledge, tools and time.  De-

signing a reusable syllabus and lessons requires more multi-thinking and multi-planning best illustrated by the following strategies:  
 

Developing an objective-driven syllabus   
When there is no clearly-stated institutional curriculum, head directly to the mother of language curricula—the CEFR (Common Euro-
pean Framework of Reference); their learner competences tables offer concrete objectives that can be easily tailored to your multiple 
teaching situations.*  
 

Developing a content-driven syllabus  
When designing materials, look for content that is versatile.  Activities based on topics like the global Occupy movements, for example, 

could be used in a variety of EFL theme classes: current events, social media, society or finance and economics.  
Create a modular syllabus with lesson plan modules that can be reordered and modified according to your teaching demands. This allows 
you more flexibility when you have several sections of the same course to teach.* 
 

Work-sharing and sharing our work  
Collaborative teaching, which places the responsibility of developing an equal amount of course content on each co-teacher, takes some 
effort to put into action but in the long-term means less work for everyone.  Less structured lesson swapping or sharing can be done and 
among colleagues or on-line.  TESOL-France organizes swapshops and manages an on-line collaborative space on www.nicenet.org 

where teachers can exchange lesson plans and teaching ideas. 

Recycle 
Sometimes you need look no further than the piles of discarded lesson plans and old materials cluttering your work space to find the 
solution glaring right at you.  Rehabilitating and reusing past materials can be both time efficient and cost effective, when you consider 
all those unpaid hours spent in producing this mass of paper and electronic data.  
 

Know the expiration date of your teaching material 
Breaking news activities can add relevance to the classroom, though fleetingly.   Students are especially quick to pick up on outdated 
lessons, so it’s probably safe now to throw out that listening gap-fill on the 2004 Olympics.  
 

Pure vintage   
However, using the appropriate old materials to compare and contrast with present-day 
situations is an engaging way to introduce concepts of change and progress (read: present 

perfect). 
 

Creative recycling = Re +creation 
A creative take on recycling old film and video materials is to have your students recreate 
their favorite film or TV show by making a ‘sweded’ version of it. In addition, it demon-
strates perhaps the most important aspect of sustainable teaching, which is making language 
learning happen beyond the classroom.  

„Sweded‟ film 

The term ‘sweded‘ was coined in Michel Gondry’s 
film Be Kind, Rewind. To swede something, like a 
fi lm, means  to remake it  yoursel f. 

http://swededfilms.com/. 

~  Colleen Brown 

A Francophile 

since childhood, 

Colleen  has been 

working as an 

EFL teacher and 

trainer in Paris for 

12 years. She 

received a B.A. in 

English literature 

& French (U of M, 

Ann Arbor) and a Maîtrise in French 

Language Teaching and Didactics 

(Université de la Sorbonne Nouvelle, 

Paris 3). She currently runs her own 

freelance teaching and translating 

business.   

http://www.nicenet.org/
http://swededfilms.com/
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Business English Worksheet Series - N°2 

TEACHING TIMES 

Sectors ... Business & ESP  

3. Decision-making Task 
Put the Ss into groups of 4 or 5, mixing Ss from the different dis-
cussion groups in section 1. No need to designate certain Ss ‘for’ 
and others ‘against’ telecommuting.  Even if everyone in one 

group ends up being ‘for’ telecommuting, that’s fine. There will 
be plenty to talk about: how it should be put in place, the ground 
rules, which types of jobs should be included in the program, etc.  
If you haven’t yet worked on language for ‘opening meetings’, 
provide a few helpful phrases to the designated chairperson of 
each group. 
Make sure you give Ss enough time to prepare what they want to 
say, to get their own ideas together.  

As the meeting(s) are going on, write down mistakes and, espe-
cially, ‘gaps’ in Ss’ language, i.e. those moments when Ss are 
trying to express a certain idea, but can’t express it clearly with 
their current vocabulary.   
Once Ss have finished (make sure they stick to the allotted time), 
each group can share their decisions with the class.  
Then, the T should lead a 20-30 minute language-focus session. 
Work on key vocabulary, mistakes and ‘gaps’ you heard during 

the meetings.  
Finally, make sure this language is recycled in follow up lessons: 
quick quizzes or flash cards work great.  

The Case: Telecommuting 

a. What are the pros and cons of telecommuting:           
 - from the employee’s point of view? 

    - from the company’s point of view?   

Listen to the podcast from National Public Radio (http://www.npr.org/templates/story/story.php?storyId=123406526) The first time you 

listen, make notes about other pros and cons of telecommuting. Then listen again and add some more. Finally, listen to the podcast a 

third time while reading the transcript. 

Work in groups of 4 or 5 (different from section 1). Hold a 

10-15 minute meeting on whether a telecommuting scheme 

should be introduced in your company. You should choose a 

chairperson and a note taker. At the end of the meeting you 

should make a ‘yes or no’ decision and identify the next 

steps.   

1. Take 5 minutes (alone) to prepare ideas and supporting arguments. 
2. The chairperson then opens the meeting, welcomes participants and 
reviews the agenda. 
3. Each person should present arguments for or against a telecommuting 

scheme.  

4. Once an agreement has been reached, the chairperson should summa-

rize the decisions made, list the next steps and close the meeting.  

Teacher Notes 
  

1. Introduction 

In this section, Ss should work in at least 2 separate groups. The T 
should not compile a list of pros and cons on the board, nor should 
the groups share their ideas at this point. This might take away 
from the authenticity of the decision-making task in section 3.  
The T should walk around and help Ss with vocabulary and other 
questions but shouldn’t feed them too many ideas. Ss should be 
given ample time to come up with their own arguments for and 
against.  
  

2. Listening Task 

Play the podcast for the Ss. The audio file and transcript are avail-
a b l e  o n  t h e  N P R  w e b s i t e  a t 
http://www.npr.org/templates/story/story.php?storyId=123406526
As the Ss listen, try to avoid asking questions like ‗OK, so what 
pros and cons did you hear?‘ These are display questions, i.e. not 
real questions. Getting the Ss to regurgitate what they hear will 
only bore the best Ss and spoil the exercise for the ones who 
missed some of the answers.  

Once the Ss have listened twice and listened while reading the 
transcript, let them (individually) work through the text and find 
other pros and cons to write down. Again, don‘t give them the 
answers. Let the Ss find them. Assist with any difficult vocabulary. 

1. Introduction 

2. Listening Task: Fuentek, A Case Study in Telecommuting 

3. Decision-making Task Procedure 

1. With a partner or in small groups, answer questions a-c.  

Wikipedia - http://en.wikipedia.org/wiki/Telecommuting 
Forbes Magazine - http://www.forbes.com/sites/rawnshah/2010/12/22/telecommuting-aside-connected-businesses-still-need-

people-on-site/ 
http://www.forbes.com/sites/ccl/2011/06/29/flexibility-can-boost-employee-productivity/ 

Harvard Business Review Blog - http://blogs.hbr.org/hbr/hbreditors/2008/07/the_telecommuting_imperative.html 

Extra Reading 

b. Would you like to work from home part-time? / Full-time? 
c. If you were a manager, would you mind if your staff worked from home part-
time? / Full-time? 

~  Eric  Halvorsen & Phil Wade 

Editorial Team 

http://en.wikipedia.org/wiki/Telecommuting
http://www.forbes.com/sites/rawnshah/2010/12/22/telecommuting-aside-connected-businesses-still-need-people-on-site/
http://www.forbes.com/sites/rawnshah/2010/12/22/telecommuting-aside-connected-businesses-still-need-people-on-site/
http://www.forbes.com/sites/ccl/2011/06/29/flexibility-can-boost-employee-productivity/
http://blogs.hbr.org/hbr/hbreditors/2008/07/the_telecommuting_imperative.html


 

The TESOL France Magazine ~  le Nouvel An 2012 

TEACHING TIMES  Page 24 

Sectors ... Business & ESP  

‘fear’ or at best are 

wary of the Medical 

English classroom and 

its occupants: con-
cerns about inade-

quate knowledge of 

medicine, grappling 

with terminol-

ogy and gen-

erally feeling 

‘unsure’ of their role and the 

benefits such a collaboration 

might bring. Perhaps more 

than with any other discipline, 

the need for EMP trainers to feel 
empowered on entering the classroom 

is fundamental. 
 

In reassuring trainers of their potential 

worth it is 

important for 

them to ap-

preciate the 

similari ties 

and avoid 

thinking in 

terms of the 
‘great di-

vide’. Mak-

ing an anal-

ogy with the 

classroom is 

by far the simplest way of demonstrat-

ing this. The relationship developed 

between medical professional and 

patient is not dissimilar from that cre-

ated in the ESP classroom. Establish-

ing and maintaining rapport in a ‘safe’ 

environment, eliciting information, 
promoting a patient-centred interview, 

including the patient   
 

 

in the decision-making process, man-
aging communication breakdown, 

interpreting body language as well as 

understanding cultural background 

and its possible impact on the pa-

tient’s ability to communicate effec-

tively, are all part and parcel of daily 

interaction in a medical context.  

‗Care more about the individual pa-

tient than for the special features of 

the disease.‘ the eminent and much 

quoted  physician, William Osler 
(1849-1919).  

 

France has seen a notable 

increase in those 

teaching medical 

English, not least 

as a result of the 

2009  pol i cy 

stipulating Eng-

lish is now an inte-

gral part of any nurs-
ing diploma. Putting 

C o m m u n i c a t i o n First in Medi-

cal English, a joint TESOL France 

Cambridge Uni-

versity Press event 

in Paris, drew one 

of the largest 

workshop audi-

ences for 2011. 

With reference to 

experts from the 

field of medical 
communications, 

the aim of this 

event was to de-

bunk some of the 

myths surrounding 

the training of communication skills 

to medical professionals. 

 

With emphasis placed on the thera-

peutic nature of medicine, communi-

cation skills are fundamental to medi-
cal practice, with such skills going far 

beyond simply ‘talking’ to the patient. 

Indeed, linguistic knowledge is only 

one element of a much larger set of 

communicative competencies 

required to carry out an effective 

patient encounter.  Theorists 

from the field of medical com-

munications highlight the need 

for comprehensible pronuncia-

tion, active listening skills, non-

verbal communication and the ability 
to bridge professional and lay lan-

guage, while developing an under-

standing of cultural awareness com-

pletes the circle.  

 

However, when it comes to teaching 

medical professionals, many trainers 

 
 

 

 

 

 

 

It is also essential to convey that while  

learners may not expect their trainer to 
be capable of giving an accurate diag-

nosis, they will have more confidence 

in one who understands the function-

ing of medical communications. 

Teaching medical professionals re-

quires a basic understanding of the 

psychology required in patient man-

agement and the rationale behind ef-

fective communication skills, as well 

as an awareness of the implications of 

deficiencies in communication. 
 

Feedback from participants of this 

event – some of whom were medical 

professionals turned Medical English 

trainers – reiterated the need to put 

communication first and foremost in 

medical English. The advantages of 

effective medical communication 

skills are well-documented. The Brit-

ish Medical Association cites more 

accurate diagnosis, a more equitable 

doctor-patient relationship, increased 
patient and doctor satisfaction and 

ultimately a reduction in incidences 

of clinical error. If errors such as 

that committed in 2009 where a 

patient in the UK died while in the 

care of a German-trained doctor 

are to be avoided (English compe-

tency being cited as one of the 

major reasons for this), then the 

importance of the role of EMP trainers 

needs little if any explanation. 
 

~  Ros Wright 

Medical English Specialist 

 

 
 

Medical English Debunked 

« On fuit presque la 

chambre après avoir 

effectué les gestes  

techniques, de peur que 

la patient nous pose 

une question. » 

Nursing Code of Practice 
You must .. 

Respect people’s right to confidentiality, 

Make arrangements to meet people’s lan-

guage and communication needs, 

Share with people, in a way they can  under-

stand the information they want or need to 

know about their health, 

Keep clear and accurate records of the 

discussions you have. 
 

Nursing & Midwives Council, UK 

 

Establish a rapport with the patient/student. 

Create a safe environment for the patient/student. 

Elicit information from the patient/student. 

Promote a patient/student centred interaction. 

Involve the patient/student in the decision making process. 

Interpret your patient‘s/student‘s body language. 

adapted by R. Wright, 2011 
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Students will appreciate that each unit 

goes beyond dry definitions and pre-

sents management vocabulary in a 

wide variety of engaging real-world 
contexts.  The Marketing Planning 

unit, for example, describes ‘SWOT 

analysis’ and then shows an actual 

SWOT analysis created by an MBA 

student for a marketing assignment.   

 

Teachers will likewise find the ac-

companying exercises useful, which 

challenge students to demonstrate 

their understanding by applying the 

target vocabulary to the contexts pre-
sented in the unit. For example, an 

exercise in the unit cited above pro-

vides a list of statements and asks 

by Arthur McKeown & Ros Wright 
 

Cambridge's latest offering in its Pro-

fessional English in Use range is a 

great introduction to management 

vocabulary for intermediate and ad-

vanced English learners. 

 

With 40 thematic units, each utilizing 
Cambridge’s compact two-page de-

sign, the book is comprehensive 

enough to benefit MBA students, yet 

modular enough to appeal to teachers 

or individuals, who can supplement 

their more generalized English 

courses with individual units such as 

Doing Business Online or Banking 

and Financial Services. 
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Professional English in Use: 
Management – Cambridge University Press 

Speaking for IELTS—Collins 

by  Karen Kovaks 

 

IELTS is going from strength to 

strength in France and abroad and it’s 

already become the exam of choice 

for countless universities, visa appli-

cation authorities and companies. To 

support new or current IELTS teach-
ers Collins have just released a series 

of IELTS books which exploit their 

extensive Corpus of authentic and 

contemporary language. 

 

For those who’ve been teaching 

IELTS for a while you’ll be familiar 

with the general coursebooks which 

combine all the skills. Though this is 

very efficient, my own view is that 

the writing and speaking sections 
deserve more and if you’re teaching 

an IELTS speaking or writing class 

you’ll probably agree. Until now, 

there have only been a few books out 

there that have solely covered speak-

ing but no more. 

 

Speaking for IELTS is not just im-

pressive, it’s very impressive. It’s not 

a book for light-hearted chats or just 

basic topic discussion; this is a seri-
ous book that would suit any speak-

ing class and practically any speaking 

test. The topics are all standard speak-

ing test fare but this book holds no 

punches and is as intensive as they 

come with 12 units spanning a whop-

ping 90 pages and accompanied with an 
answer key. In each you’ll find a bal-

ance of grammar, vocabulary, pronun-

ciation, listening, exam tips, exam ques-

tions and sample answers. There’s even 

a full example test at the end. In a nut-

shell, SFI condenses the pile of IELTS 

resources on my shelf into one and 

moulds it into a cohesive speaking 

course. 

 

Another plus is that Speaking for IELTS 

is aimed at students with a score of 5.5 
who want higher. This is tough territory 

but I personally would be more than 

confident using this book. Actually, I’d 

also use it with CAE, CPE classes and 

any speaking-centred course. SFI really 

exploits the COBUILD corpus and pro-

duces some challenging language which 

will be new to even advanced students. 

For instance, Unit 9 deals with Places 

and covers fantastic colloquial language 

like ‗within easy reach‘ and ‗the middle 
of nowhere‘. It then moves onto how to 

exploit the passive with sentences like 

‘It could be argued that cities are dan-

gerous places, but I think that if you‘re 

streetwise that needn‘t be the case‘. 

Any examiner would be impressed 

with this kind of language and more 

than happy to start thinking of higher 

bands. 

 

If you’re serious about increasing 
your students speaking skills for 

IELTS or another exam this book is 

for you. For anyone looking for a 

book on teaching speaking this book 

is also for you. In fact, from using it 

with some students it’s also had a 

great impact on their other skills. 

Collins have spent some serious time 

and money on researching and de-

signing this book and it really shows 

so I can’t wait to get to grips with the 
other books in the series. 

 
~  Phil Wade 

Editorial Team 

 

students 

to use 

them to 

complete 
t h e 

S W O T 

analysis 

p r e -

sented earlier.   

 

Overall, Professional English in Use – 

Management presents vocabulary in 

such an intelligent, stimulating man-

ner that I would even recommend it to 

native speakers seeking a crash course 
in management. 

 
~  Hal D’Arpini 
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levels. 
 

What sets CAC apart from your average 
Business English book is that it provides 
an innovative perspective on doing busi-
ness in the modern international world and 

also helps students improve their commu-
nication skills via exerts of published 
books, strategies and approaches. This 
makes CAC more of a business develop-
ment publication which integrates lexis 
and functional language. The countless 
role plays and personalised exercises pro-
vide a great way to practise what has been 

learned. I personally enjoyed the email 
units and the inclusion of several email 
tasks throughout the book which is a skill 
often overlooked in other texts. 
 

I was also impressed with the modern and 
practical functional language in each unit, 
for instance Unit 5 covers phrases for 
listening and includes ways to check un-
derstanding by rephrasing and how to 
clarify the motivation of the speaker. 
These are just two examples of how in-
depth and innovative this book is. 
 

Another section that stands out is Present-

by Bob Dignan 
 
Cross-Cultural communication has long 
been a common and interesting topic in 
Business English course books. However, 

for such an important issue it has rarely 
been done justice. What has been needed 
for a long time is an in-depth book on 
communicating in an international envi-
ronment which combines language, skills 
and authentic content. Now, thanks to 
Cambridge University Press and the direc-
tor of York Associates, Bob Dignen, we 

finally have a book which successfully 
combines all these areas. It’s called Com-
municating Across Cultures. 
 

Communicating Across Cultures (CAC) is 
the latest in Cambridge’s Professional 
English range and comes with a CD, an-
swers and full tapescripts. There’s also a 
wealth of extra activities at the back, a 

free downloadable teacher’s pack and an 
optional DVD pack and worksheets. The 
book itself consists of 12 units, of mixed 
skill work, a wide range of business inter-
cultural topics and language input and 
practice. It is also marketed at B1-B2  
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Communicating Across Cultures – 
Cambridge University Press 

ing Across 
C u l t u r e s 
because it 
looks at 
a d a p t i n g 

your style 
to different 
audiences 
and cul-
tures. Thus, as with all the units, CAC 
offers Business English students far more 
than just a Business English textbook. It 
provides an excellent next step for those 

with the basics who really want to go into 
the nitty gritty of communicating in an 
international setting or for higher levels 
who need more of a cognitive and lexical 
challenge. 
 

So, if you’re interested in covering BE 
cross-cultural communication as a course 
or just in class Communicating Across 
Cultures has something for you and when 
you take into account all the extras, you 
have more than enough to keep you busy 
for quite a while. 
 

~  Phil Wade 

Editorial Team 

The number of Engineering English courses in France has been growing steadily for quite some time. Here are 
some of the materials currently available for all you budding Engineering English  trainers. 
 

Books 

Technical English (1 to 4) by David Bonamy, (Pearson) 
A series of 4 modern and in-depth coursebooks starting at beginner level with enough material to teach a full course. There’s also a 

teacher book and a workbook as well as lots of online supplements. 
 

English for Science and Engineering by Ivor Williams (Heinle ELT/Cengage) 
An intermediate level course book with a separate teacher’s book and CD but aimed more at people working in the field or about to. 
 

Professional English in Use: Engineering by Mark Ibbotson (Cambridge University Press) 
An Intermediate+ vocabulary workbook for self-study or class use. 
 

Cambridge English for Engineering by Mark Ibbotson (Cambridge University Press) 
A comprehensive 10 unit self-study intermediate+ book with short listening and reading items, as well as vocabulary building and func-
tional grammar activities. There are also a few online case studies and a downloadable teacher pack. 
 

The Engineering Web  
http://www.britishcouncil.org/science-cubed-archive.htm 
A fantastic online science magazine with readings and related language exercises. 
 

http://www.britishcouncil.org/professionals-specialisms-engineering.htm 
The British Council site boasts some good online listening and reading activities with language work. 
 

Videos 

http://www.engineeringnews.co.za/topic/video-conferencing 
This site provides a lot of topical news items in the engineering field with articles, audio and video options.  

 

www.bigthink.com  
In the Science and Technology section you can find short videos by famous academics on a wide range of topics. 

 

http://www.newscientist.com/blogs/nstv/ 

This site regularly posts  videos on newsworthy topics  complete with short written summaries. 

Engineering English Special 

~  Phil Wade 

Editorial Team 
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How to Create an Effective Poster 

TEACHING TIMES  

… 30th Annual Colloquium  

 
 
 
 

attractive. However, do not 

overload it with pictures or 
graphics, as it will make it 
look too chaotic. The pic-

tures you select should always be good 
quality and attractive. In addition, they 
should have a connection with the main 
topic of your poster to add harmony to the 
whole presentation. 

 

Grammar and spelling should be accurate 
Before printing the poster, you should 
make sure that someone else has proofread 
it so that there are no grammatical or spell-
ing mistakes. When you read a poster and 
find even a small spelling mistake, you 
tend to automatically think that the theory 

presented is debatable and the poster in-
stantly loses its credibility. 
 

Most valuable points to consider: 

Posters are bound to be evaluated on 
overall impact, visual attractiveness and 
appeal, as well as interesting content 
and originality. A good explanation of 
the poster (if required) will also be 
taken into consideration.  

Simplicity should also be something to 
take into account. You should never go 

too deeply into the detail. 

You are the only one to make your 
poster work perfectly; you are the crea-
tor of your own poster. 

 
Being creative and sharing your artistic 
abilities is always rewarding, so start put-
ting pen to paper and getting your message 
across to the world. 
 

~  Igor Gavilán 

TESOL Spain 

 

After making a rough copy of your poster 
on a sheet of paper, you can start creating 
it on your computer or even on a large 
piece of paper. 
 

The layout should always 

be clean, clear and read-

able  
We should never worry 
about leaving some white 
space, indeed it will make 
the poster more attractive 
and your eyes will appre-

ciate it. Your poster 
should follow an easily 
detectable order to make it easier to read. 
You can design it to follow either a hori-
zontal or a vertical order. It should be 
clear enough that you do not have to in-
clude arrows to show the order of the dif-
ferent items, and information should al-

ways flow. Numbers could be used to 
facilitate the reading process. Add graph-
ics, photographs or visuals carefully to 
keep a good balance throughout. 
 

Colours should be well-chosen 
Some colours are easier to read than oth-
ers, so be very careful when choosing 

them. You should never 
make the poster too bright 
or uncomfortable to look 
at for a while. Colours 
should always comple-
ment each other and the 
background colour should 
match and complement the 
main font. 

 

The text size and the font play an impor-

tant role when creating the poster  
Some fonts are easier to read than others, 
so this is a very important point to take 
into consideration when creating a poster. 
If your poster cannot be read easily, your 
hard work goes down the drain. Do not 

use Comic Sans as it looks unprofessional. 
Try to use Verdana or Tahoma for an easy
-to-read, modern, and professional look. 
Arial is easy to read, but may not look as 
professional. Times New Roman is quite 
easy to read, but it looks a bit boring be-
cause of its association with textbooks and 
newspapers, etc. Try to avoid the overuse 

of capital letters as they are quite difficult 
to read and will make your eyes tired. If 
your audience is able to read your poster 
from a distance of 1-3 metres, this means 
you have chosen the right font and size for 
your poster. 
 

Visuals are crucial 

If you include the right visuals in a poster, 
you will certainly make it more visual and  

Igor Gavilán of TESOL Spain has made 
the art of poster design his own, having 
also won the first TESOL France poster 
competition in 2009. I asked him to offer a 
few tips to inspire future poster present-

ers. Like most things in life—less is 
MORE... 
 
A poster is undoubtedly one of the best 
ways of communicating your message to a 
specific audience in a limited space.  Via a 
poster you can deal with a wide and eclec-
tic range of topics, and cover all aspects of 

the profession in a flexible way. However, 
it is crucial to choose an appealing topic 
and to try and get a clear message across 
to your audience.  
 
Posters normally include both textual and 
graphic elements and they can be in a 
form of your choice: audio, visual, paper, 

computer. If you choose the paper version, 
posters are valid both in colour and mono-
chrome and the average size of a poster is 
around 1.5x1.5 metres.  
 
A poster should always be attractive; you 
only have a couple of seconds to draw 
people's attention and make a quick im-

pact on the audience, so here are a few 
basic tips: 
Remember: ‗less is more‘. Posters should 
only represent the essence of your topic. 
Be original: a poster must be all your own 
work and your own original idea. 
 

Planning your poster is an essential start-

ing point 
To start off with, you should write down 
all the main points you want to include in 
your poster, and then design your poster 
on a separate piece of paper including all 
the different parts of the poster. All the 
information should be well-divided into 

clear sections. These could be as follows: 
Title which should be attractive, as this is 
the first thing the audience is most likely 
to see. 
Short Introduction to see in brief the 
scope of the poster. 
Body with photographs and/or graphics to 
make it more visual. 

Conclusion to sum up the main points. 

AVOID INCLUDE 

Irrelevant information  Eye-catching and interesting title  

Unnecessary sections  Good-quality photographs which are relevant  

Too many words  Easy-to-follow lay-out and easy-to-read text  

Too many colours or colours 

that are too bright  

Harmony of colours  

Igor graduated in Eng-
lish from Deusto Uni-
versity (Bilbao) in 1994. 
He is currently an Eng-

lish teacher, lecturer and 
the director of his own school of 
languages. He is also a Board 
Member of TESOL Spain. 
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 Literary Spot ... 

Poet’s Place! 

 

           Who’s in Charge? 
Self management by learners some say 

Drives them into higher grounds in second language use 

They experiment, take risks and have fun their own ways 

Without egg-headed university dons putting them off with old grammar rules 

Whether every language learner his or her own thing be allowed to do and conceive 

Or all engaged on a linguistic voyage the same thing practice under a mentor 

The debate rages on and among those in the know refuses to relent or cease 

About who in the language classroom should play the role of key or central actor 

A grave responsibility it is to decide content and pace 

While letting learning happen and charting means to attain excellence 

Thus in planet English two co-pilots must in tandem work in many ways 

Teachers enabling learners to better know themselves and build self confidence 

Learners even if feeling under the weather accepting an ounce or two of needed teacher 

talk 

Since notwithstanding dogme or teaching unplugged beyond volumes of course material 

Even hereafter will language learning by the teacher continue to happen with the chalk 

The conviction, interest and enthusiasm which the teacher uses in tutorials 

Invites learners to planet English explore without bondage to tables of content 

And when they feel some progress in one or two language skills they have made slightly 

This the teacher confirms with a nod, a smile and many words of encouragement 

So at the end, who governs, manages or drives may I ask directly? 

Well, without trying to hide behind any face-saving mask 

Do I decree teachers and learners co-creators bound by a common task 

To allow teaching occur in order to make learning or improved learning possible and fun 

So that this becomes a worthwhile experience for both of them in turn  
 

~  Joseph Egwurube 

Editorial Team 

Reflecting on the dominant topics at the 2011 Annual Colloquium, Joseph offers you ...   

 

Calling All Poets!!! 
Aside from penning his own contributions, Joseph is also interested in 

hearing from fellow poets to feature in future issues of the Teaching Times.  
 

So, if you’re looking to publish your sonnets, limericks, poems or haiku, then 

contact Joseph at tesol@enst.fr 
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TESOL France Grenoble kicked off the academic year in October 2011 with a very 
lively swapshop hosted by IUT 2 . Along with three other speakers, we provided 
insight into different areas of competence using various forms of technology. 

TESOL France Grenoble 

Elizabeth (UJF), our Grenoble tech ex-
pert, presented Todaysmeet  

(http://todaysmeet.com), a convivial site for classroom 
chats, where you can create a virtual classroom for as long as 

you need it.  
 

Elizabeth went on to present Google Docs. (For a cartoon-
style introduction on how to use this site, see Google Docs in 
Plain English on www.commoncraft.com/video/rss.) Google 
Docs enables you and your class to access software such as 
Excel and PowerPoint. Elizabeth showed us how to make up 
an Excel sheet for scientific vocabulary where the students 
contribute definitions. She suggested opening up the Long-

man dictionary on a second tab for the students’ use. Using 
another of the Google Docs, ‘forms’, you can make up a nice 
looking questionnaire, which can be embedded into wikis or 
sent via email and used either in class or at home.  
 

After reading several texts chosen by the teacher, Elizabeth's 
students select one, and instead of being interrogated on it by 
the teacher, they write their own questions for the rest of the 
class. Their peers read the texts and answer the questions. If 
you don’t want to go online for this question/answer student 

interactivity, Elizabeth suggested using a rather old fashioned 
but still very useful technique: transparencies and an OHP. 
She then went to show us a funny clip with her washing off 
the plastics to recycle them—an ecological way of teaching! 
 

Elizabeth then demonstrated Voxopop 

(http://www.voxopop.com), which allows you to create a 
‘talkgroup’ for your classroom. Finally, she demonstrated 
how to use a Flipcam, a very light and inexpensive camera 

with a USB entry. You film the students and then plug the 
camera directly into your computer. We all wanted our 
schools to purchase these cameras! 

Elizabeth Anne  

I followed Elizabeth by demonstrat-
ing how to get students to compose survey 

questions, write out collected data and present their 
results in four different types of graph. This is a way to 

work on the interrogative form and indirect discourse while train-
ing students to use specific language for describing graphs.  
 

I also showed the teachers how to take an ordinary written multi-
ple-choice exercise and turn it into a listening comprehension and 
speaking activity. I had them work on an example in pairs. We 
also turned ourselves into students guessing Twitter abbreviations 

and reading off figures such as long numbers, dates, fractions, etc. 
We ended with Snappy debates, 5-minute long discussions in 

groups of 3 where students have to tick off phrases as they use 
them. The participants laughed a lot during these activities. That 
was the aim, as the topic was ‗Laughter: The Best Medicine in the 
ESL Classroom‘. For more information on these and other activi-
ties, please visit my website www.qualitytime-esl.com 

Marianne Raynaud 

Sandrine (UPMF) described her work using 
L.A. Law to teach English to law students, a series 

they are already familiar with in France. She encourages her 
students to continue studying outside of class by asking them 

to bring in a judiciary problem encountered by one of their 
favourite characters. A word of warning however, Sandrine 
showed us how subtitles can often be misleading or totally 
erroneous when translated by non-experts, which is often the 
case.  
 

As an end of term activity, Sandrine gives each pair of stu-
dents a ‘crime scene bag’ containing various clues - a knife, 
a train ticket and a dirty handkerchief. Their task is to think 

of a plot, come up with a coronary report, a suspect, and a 
police report asking for an arrest warrant. Sandrine corrects 
the report, and then the students act out the scene in front of 
a judge. The following week the plots and roles are swapped. 
So the students become the lawyers of other suspects and 
have to ask for their clients’ release. Fascinated  Sandrine’s 
talk, we suggested she have her students film these same 
scenes out of class and upload the clips onto YouTube.  

Sandrine Chapon 

Csilla, who runs Business English Services, 
chose to give us some very interesting ideas 

about how to communicate with web 2.0 technologies. 
F i r s t ,  s h e  d e m o n s t r a t e d  M i n d m a p p i n g 

(http://imindmap.softonic.fr/telecharger), free software, which is 
excellent for brainstorming. Then, she went onto Present.me 
(http://present.me/), a video-sharing platform on which you can 
upload your PowerPoint slides and have them run in the right-
hand side of the screen alongside the video of you presenting. This 
makes for a much more dynamic and interesting clip. Csilla 
played some of the clips made by her students; an excellent way 
of introducing us to this tool. She also showed the use of Mailvu 

(http://mailvu.com/) for videos and Prezi (http://prezi.com/) 
for more innovative presentations. 
 

Finally, Csilla explained how she provides student feedback. 
Csilla sends them oral feedback by email, using www.jing.com 
You correct your students’ work orally by simply highlighting the 
mistakes in the text and reading out the corrections. Then, you 
send each student a link by email. For a hands-on demonstration 
of  t h i s  t ool  b y Ru ss e l l  S ta n nar d,  go t o 

www.teachertrainingvideos.com 

Csilla
 Benn 

I am very proud say that all the participants wrote to express their 
thanks for organizing such an ‗inspiring‘ meeting. They thought the 
presentations were excellent and enjoyed sharing both their problems 
and above all their positive experiences with their students. It was a 

wonderful group of devoted, enthusiastic teachers, and I look forward 
to scheduling our next swapshop this coming spring. 
 

~  Marianne Raynaud 

TESOL France Grenoble Coordinator 

This article is based on extensive notes by Sandrine 

Trigeassou, Head of the Tech de Co Department of Business 

and Marketing and international coordinator at IUT2, Greno-

ble. Sandrine has provided the venue for many of our work-

shops in the past, and this time also made us a wonderful 

chocolate cake!  

Merci Sandrine! 

http://todaysmeet.com/
http://www.commoncraft.com/video/rss
http://www.voxopop.com/
http://www.qualitytime-esl.com
http://imindmap.softonic.fr/telecharger
http://present.me/
http://mailvu.com/
http://prezi.com/
http://www.jing.com
http://www.teachertrainingvideos.com
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TESOL France thanks its Supporters: 

 
 
 
 

ATTICA                         
Cambridge ESOL 
Cambridge University Press 
Heinle Cengage Learning 
Macmillan 
Novagora 
Pearson Education 

 

TESOL France Events 
 

Workshop: Developing People Interna-
tionally & Communicating Internation-

ally in English 

Saturday, 11 February 2012 

(14:00-17:00) 
Speaker: Steve Flinders, York Associates 
Venue: TELECOM Paris-Tech 

 

 

 

Swapshop: Fun with Grammar 

Saturday, 25 February 2012 

(14:00-17:00) 
Led by: Sophie Pietrucci 
Venue: TELECOM Paris-Tech 

 

 

 

Swapshop: Using Games in ESL 

Teaching  

Date: to be confirmed 

(14:00-17:00) 
Led by: Marianne Raynaud 
Venue: Grenoble 
 

 

 

Workshop: Legal English 

Sponsored by: Cambridge University 

Press 
Saturday, 17 March 2011 

(14:00-17:00) 
Speaker: William Yeago 
Venue: TELECOM Paris-Tech 

 

 

TESOL France News ... Upcoming Events 

Become a TESOL France 

Supporter, visit  

www.tesol-france.org 

TEACHING TIMES Page 30 

 

Interested in holding a  

workshop, have an idea 

for a speaker or topic 

for the next swapshop, 

then contact 

 Debbie West 

via  tesol@enst.fr 

 

 

Workshop: English for Scientists  

Saturday, 14 April 2011 

(14:00-17:00) 

Sponsored by: Cambridge University 
Press 

 

 

 

TESOL France Spring Day 

Saturday, 21 April 2012 

(9:00-17:00) 

Speakers: to be announced 
Venue: Pôle Formation, CCI, Strasbourg 

 

 

 

Franklin Global SpellEvent 

Saturday, 9 June 2012 

Joint event with TESOL Inc. & Franklin 
Electronic Publishers 

Venue: TELECOM Paris-Tech 

 

 

 

 

 

 

 

BORDEAUX 
 

Watch out for a new 

TESOL France  

Regional Branch 

in Bordeaux 
 

Launch meeting taking place 

18th February 2012 

 

 

 

 

 

 

 

 

 

For more info contact the  

Regions Advisor, Ros, at  

tesol@enst.fr 
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